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1. Latour Bz &RFAT h=%ep o 4% ANT (T3 AL € § AT -
I ATenILas & > 2 o Latour X B &£ 224k ¢ S35 (social theory) » A d AR §
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1. For ANT, social is what goes together. For sociologist of the social, social
designates a particular kind of stuff. & & jic=  #rig = N3 > w3t
T+ AL ¢ B x(social ties) e ® BT = 4 o

2 AR A R AIL T AL FREGRE X S - BB - B
-BEE S BREFIEREA D 0 FEMME ER o TR Al A KB
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3. ANT J&3% i€ under-determination of action B 4y » & 2 A7 pF » S (78 >
PR d SRR et R el RBAET o

4, ﬁiﬁﬁ EErE F i# 2 784 [F - Anactor is what is made to act by
many others.

(1) 4egkgliw 2o nothing is certain, & kR A 2 e AR i
(dislocation) » &_f % &0~ A& feeh s 123k~ 4P —?‘- ARG s
WF e s @F(F 46)

2 FEFormIT M EH R R S L B2 v LANT M
2 2_ Jwe “When a famous soprano says, ‘It is my voice who tells me when
to stop and when to begin’... The soprano did say that she shared her life
with her voice that made her do certain things” (p. 48). £ =& % L~ 47
i¢ * — &= infra-language 2 %\}i\gﬁﬁ%—g SR FT o Hie Pp e A
FORendy i o

5. F xeA, Y B F e 7k A pe et B Ffﬁ—‘ﬁ;ﬁﬂ' Bovimkdeae 0 eAR
Gt g B RA TG P B P R EE DY PR s ANT i BT
—F{mt’i,z A T LR R S

6. i PR R @B AP FHgd Gy P A
Q) #a EF e Ba F - B P (account) - $R A 0 - B i

Elo ek ik - 2FE I%—'ﬁﬁ%%’,i"ﬁﬁﬁ?%

(2)  # a7 4/ Ar(figuration) o 5 & 5 B IR o

-
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Y

3)

g g ST A TR
AR Y SRS (F Ry
(4) FoFRARN P e R IRG kR R P A B
24 R ks Mo L P ANT B2 4 4 558 i kg 00 4
SRR

7. o it g A FE b e ARG ¢ /R E P 4 F o puppet and puppeteer
CEZ BARERALRR PR B4 B (B )

L4 ~ FH 24672 T EDRFI B4 ok - 0 £- BEEES
PEAFT U EBREERO- BEE - B ES - BT A RS R
ROPAR A A AR oAb e R . RS e fES  Flrik g 7
FEFLEF R 2 A4 AL ¢ F 3 oh(not made of social stuff) - #7rs
g AT RRIARE R TR AL E DT ﬁ*#ﬁa\ﬁﬁ"e‘lﬁ 14 4 o

2. AL g 14 #-social g fL- BIRF ekt - B LDP T & ANT @
BB o social dp - BEE ~ B~ @ EF Az (enrollment) - A7
B2 B enhf 0h o E2HAL ¢ oo E - fEER A OB Tk o 1SR BRI {2 social
- B GpF > AL € vt g F e * social dpfEs ¥o I B R T LR
o i fi- A sand £ R iEE S PR G i T f a3 RIRG o
5 ,%ﬁug»}; AL P15 2 oak g 4 Biimm ko dofe fadd 5 & o

3. Basic social skills and social ties =77 38(?) ANT % % g4t § ciidk § & 77

AE g A g a (A B Aol ) frade e T ik g 4 EoF 54
j\?,i_giiné - Al B e s AL E BN - B I enhEUL (S
F8 4 pp. 65-68 7 FIEE) ©

4.7}*§ﬁ77}*§%3kub7r gﬁfxgé‘ﬂ‘ﬁ.#‘%_ﬁ’ ﬁ#‘:’mp/zxi Frf‘f’
ANT e dipr 22284 2 il 5 i f 2 f%ﬁé—‘g? v E I de g W ek

5 F i WA A g J i Biat ¢ M ko AL ¢ (society)£? # %8 (collective) s %
gd g R FMApp e st v AR Ak BRI
PEA B £ 32 ¢ {4 B (social and material) ¢ Gldo— F1 A Fr— G A 0 ST
ik g A £ BATEEAE TR o - Bk B g P ) 3T

W

ji o

6. fr iU N AR 2 H v F AL g M Rl g 0 1 B
A A TR FRTPRFE RESPHA ot AT R
7:1 F!’} o

7. ANT B 53% if 3 4 & g £

Q) =7 4l ‘rmi%&é. FI1 B eh1 (T3 1 AREF AR PN fLE R %
E P A ERR R F DR o ok § L Y ] o
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(2 F37iEdgHh1 5 PFROEERGErY v §) > 3 B oupgp( e g)
Bl cPBEB(F V) B U PREMAF RFL TR AW RES
b s o VIPRESES P Ao

Q) 8 -~ &R friF L o

@) BEFLETIGFE 7 2 v RE B FERREE S A e
T E K H el BEAk -

®) I#®
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Reassembling the social: An introduction to Actor-network theory (pp. 87-156)

* FE T en%® w B %0k ¢ matters of fact VS matters of concern
(T e RILGHTALE B nEATE g — HAL "+ ¢  (the social)
% yei@ 3 (describe associations)
-~ Constructivism VS social constructivism (421 & &4 § 243 &)
1. rjkﬁ RALE R e A4+ 0 A da(makings of) (4 i
BERld ), ;jw EREA 2 kA AT Lk
¥ A REALI0 LG e o0 G Aok LE A ¢ s
dodk BaEfpens A g i g o Sid o )’j‘-*‘ﬂ €A B L AFHREAL
g TR (EREF) Lppidae (P-90)
2. Mg AT Bz AR RE a2t Zdeimm & (fused) -
%, what was a social actor and what was a fact, the most extraordinary
building sites where this double metamorphosis was occurring. @ & .t
AHM LA FREPRE IR B gL h (2L ol o
(2014) AL Fedrfmdode k ? 2 3R2 SRy ~ e (7 B 2940 T %48
¥ X(91)
3. *L ’L*T# I RR G- W FAPRER LR
EHa 4y m{ﬂ @ﬁ % E‘ui? AR FL Ay %ﬁ(entltles)
@ i B 2 & (assemblage)» § ¥ it A pro @ AL EHEA & o =
B MNP R R R E S F WeniE s Lvnit B @ 5 STUFF, the
social is really built, but - f& & &% £ 3% ) .Once social means
association, the whole idea of a building made of social stuff vanish.
For any construction to take place, non-human entities have to play the
major role and this is just what we wanted to say from the beginning
with this rather innocuous word.(91-92)
g The fortunate wreck of sociology of science

1. The failure of a social explanation on science has been the great chance
for social theory. WHY?
2. “the social has never explained anything' the social has to be explained
instead. A+ ¢ #8 7F & » + #7 7 (study up VS study down) ! ( =+ Fe
@B T A BR%E A g4 28 ) after science studies,
every social science can study up.”(97-99)
No social explanation is necessary

’

Il

1. @33 & Ekmautg izt 2 515 7 toexplain is not a mysterious
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cognitive feat, but a very practical world-building enterprise that
consists in connecting entities with other entities, that is , in tracing a
network.”(103)
Ll EREREE DR ZE S FRELUBALE R OME 0 T
kil
b 1%5@ C BR A e dok BARIRE TR APz
A e sy B8 (as factor) o e fril i dT P A-E Aeie B TR
B w ¢ 4 (intermediary) » & 7 #_¢ 4 # (mediator). & F- <
Tpp R BRI B 2 Ak fRRAL G
“is the element B, whose emergence is triggered by a factor, treated as
a mediator, or is it construed as an intermediary for some force simply
transported intact through the agency of the factor? We have to very
practical again.. we are not talking here about grandiose
epistemological questions but about vehicles, movements,
displacements, and transportation systems.(105)
Translation VS transportation

“Social is nowhere in particular as a thing among other things but may
circulate everywhere as a movement connecting non-social
things...social is back as association. We don’t know yet how all those
actors are connected, but we can state as the new default position before
the study starts that all the actors we are going to deploy might be
associated in such a way that they make others do things. This is done
not by transporting a force that would remain the same throughout as
some sort of faithful intermediary, but by generating transformations
manifested by the many unexpected

events triggered in the other mediators that follow them along the line.”
(107)

’the social was to be explained instead of providing the explanation, we
all began to wonder: if we were good enough at describing so many
mediators, we would realize that there is no need anymore for a society
thatlies

‘behind’.’(108):z27 4 T - g 2 [ 8 T'F,T%{P R fj*u{#,; it o fI.Lafggfi
B peni % % Mo

Translation: “a relation that doesn’t transport causality but induces two
mediators into coexisting”.  Sociology of associations: “ there is no
society, no social realm, and no social ties, but there exist translations

between mediators that may generate traceable associations.”(108 sec2)
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There is more to experience than meets the eyes

1. the mapping of scientific controversies about matters of concern should

allow us to renew from top to bottom the very scene of empiricism. 4= %

mattersof fact . % - S 1 & > R % - %1 AR I EHE L@

hom P LES Uik (s ALas? 4 (dgaibed)
A list help deploy matters of concern

1. RSP Fodimd AP EaIe PR palan i
2 e PR B S i o

18




W3 2019/08/30

134 #= 7 © Latour, B. (2005). Reassembling the social: An introduction to
actor-network theory. (pp.157-190)( pp.191-262)

1A CHETE R HA AP A

A4 TR

Latour, B. (2005). Reassembling the social: An introduction to actor-network theory.
(pp.157-190)

Introduction to Part2: Why is it so difficult to trace the social?

Y

(159) the sense of the social: no new association, no way to feel the grasp.

» (159) in order to renew the feeling for the social connections | had to oppose
two different types of method: 1) sociology of the social; 2) sociology of
associations....you begin to take what has been connected together for a
special type...you have entered a world that is no longer traceable.

» (160) why two opposite meanings share the same adjective? Because the
social sciences have pursued simultaneously three tasks: 1) documenting the
various ways in which the social is built by its member’s ingeniousness; 2)
settling the controversies about the social by limiting the range of entities at
work in the world; 3) trying to solve the social question by offering some
prosthesis for political action.

» (160) the duties of “the science of living together”: 1) deploy the full range of
controversies about which associations are possible—(PART 1 deploy the
actors’ own world-making abilities); 2) show through which means those
controversies are settled and how such settlements are kept up; 3) help define
the right procedures for the composition of the collective by rendering itself
interesting to those who have been the object of study.—(PART 2)

» (164) How to render the society fully traceable? 1) deploy the full range of

controversies instead of attempting to decide by ourselves what is the best

starting point to follow; 2) be more abstract and more relativist.

<>

how to keep the social flat

» (165) The sociologists of the social have been forced to constantly migrate
between two types of sites—the local interaction and the global context.

»  But, most of ingredients composing the scene have not been brought there by

you and that many have been improvised on the spot by the other

participants.
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(166) It is perfectly true to say that any given interaction seems to overflow
with elements which are already in the situation coming from some other
time, some other place, and generated by some other agency. ... if any
observer is faithful to the direction suggested by this overflow, she will be led
away from any given interaction to some other places, other times, and other
agencies that appear to have molded them in to shape.

(168) Two opposite directions: interaction and context. When she sticks to
interactions, she is requested to go away and to “put things in their wider
context”. But when she finally reaches that structuring context, she is asked to
leave the abstract level for “real life”, “human size”, “lived-in” sites. —(169) the
actor/system or micro/macro debate.

(169) “actor-network” provides the preformatted solution would be to
consider at once the actor and the network in which it is embedded....
Interactions are overflowed by some structures that give shape to them; those
structures themselves remain much too abstract as long as they have not
instantiated, mobilized, realized, or incarnated into some sort of local and
lived interaction.

(170) solution: our solution is to take seriously the impossibility of staying in
one of the two sites for a long period.

(171) Against to the three-dimensional shape of the social science, we have to
keep the social domain completely flat.

(172) The aims of the second part: 1) relocate the global so as to break down
the automatism that leads from interaction to “Context”; 2) redistribute the
local so as to understand why interaction is such an abstraction; 3) connect the
sites revealed by the two former moves, highlighting the various vehicles that

make up the definition of the social understood as association.

First Move: Localizing the Global

(173) We have to lay continuous connections leading from one local
interaction to the other places, times, and agencies through which a local site
is made to do something. ...with mediators.

(174) We have to invent a series of clamps to hold the landscape firmly flat

II’

and to force any candidate with more “global” role to sit beside the “local” site
it claims to explain, rather than watch it jump on the top of it or behind it.
from Panopticon to Oligoptcon

(175) since we decided to follow how matters of concern are generated by the

various disciplines, we have to take into account the practical way through
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which the knowledge of others’ actions is being daily produced.

(176) Macro no longer describes a wider or a larger site in which the micro
would be embedded like some Russian Matryoshka doll, but another equally
local, equally micro place, which is connected to many others through some
medium transporting specific types of traces.

If you wish to go from on site to another, then you have to pay the full cost of
relation, connection, displacement, and information. No lifts, accelerations, or
shortcuts are allowed.

(177) The macro is neither ‘above’ nor ‘below’ the interactions, but added to
them as another of their connections, feeding them and feeding off of them.
(178) An actor-network story is to be able to capture those many connections
without bungling them from the start by some a priori decision over what is
the ‘true size’ of an interaction or of some social aggregate. ...ANT is first of all
an abstract projection principle for deploying any shape, not some concrete
arbitrary decision about which shape should be on the map.

(179) do not change the vehicles... follow the connections, ‘follow the actors
themselves’...An organization is certainly not ‘bigger’ than those it organizes.
An actor-network is traced whenever the decision is made to replace actors of
whatever size by local and connected sites instead of ranking them in to micro
and macro. The first part (the actor) reveals the narrow space in which all of
the grandiose ingredients of the world begin to be hatched; the second part
(the network) may explain through which vehicles, which traces, which trails,
which types of information, the world is being brought inside those places and
then after having been transformed there, are being pumped back out of its
narrow walls.

The relationship between macro and micro deploys connections—the small is
being unconnected, the big one is to be attached.

(181) compared to panopticon, oligoptica see little but they see it well. ...From
oligoptica, sturdy but extremely narrow views of the (connected) whole are
made possible—as long as connections hold.

Panoramas

(183)the default position of our operational system: society, no matter how it
is constructed to be, has to be something large in scale. And yet, it is just this
default position that makes it impossible to deploy any relativist sociology.
(183-4) the problem is that social scientists use scale as one of the many
variables they need to set up before doing the study, whereas scale is what

actors achieve by scaling, spacing, and contextualizing each other through the
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transportation in some specific vehicles of some specific traces. ...Actors are
the ones defining relative scale. It’s not the analyst’s job to impose an absolute
one.... Her job is to build the artificial experiment—a report, a story, a
narrative, an account—where this diversity might be deployed to the full. It is
not the sociologist’s business to decide whether any given interactions is
“micro” while some other one would be “middle-range” or “macro”

(185) Scale is the actor’s own achievement.

(186) ‘Ups’ and ‘downs’, ‘local’ and ‘global’ have to be made, they are never
given.

(187) In effect, the Big Picture is just that: a picture. ...panoramas, as
etymology suggests, see everything. But they also see nothing since they
simply show an image painted (or projected) on the tiny wall of a room fully
closed to the outside.

(188) Whereas oligoptica are constantly revealing the fragility of their
connections and their lack of control on what is left in between their
networks, panoramas gives the impression of complete control over what is
being surveyed, even though they are partially blind and that nothing enters
or leaves their walls except interested or baffled spectators

(190) Active, sometimes even beautiful, complex sites will pop up at every
corner as soon as this second interrogation is obsessively raised. If you are in
doubt, try, as an exercise, to locate the places, the theaters, the stages where
‘globalization’ is being painted over. You will soon realize that globalization
circulates along minuscule rails in some glorified form of provincialism.

After ‘go slow’, the injunctions are now ‘don’t jump’ and ‘keep everything flat!’
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Latour, B. (2005). Reassembling the social: An introduction to actor-network theory.
(pp.191-262)

R

JEEE T > B REp Latour, B E @ w2 F 0% %7
(%R - - =

# ~ Reassembling the social: An introduction to actor-network theory - % 34
[ 1}

- R F R A EE?

1-1.% féA § & 32 27

# ]-- sociology of associations(B# % (55 5 ?) 4+ € £ )£2 Sociology of the

social(i+ ¢ 4t ¢ &)

1-2.4 B o p

258 A different definition of politics (& = 43T & Fripit ¢ & HR 748 2343 1)
7 M BT g e (ZR)

p249 What sort of political epistemology?

pp253 A discipline among others

--Leviathan (E & ) % 8%iE= o

Z ~Latourdrirdg It p ot N7

-1z B3 F (R PIEFHEAFS A EdmEn)

1.How to deploy the many controversies about associations without
restricting in advance the social to a specific domain?

2.How to render fully traceable the means allowing actors to stabilize
those controversies?

3.Through which procedures is it possible to reassemble the social not
in a society but in a collective?

Z ~Latour4eiede 1% p 2 hE &
3-1. associations VS Uncertainty % & At g & % o

(REH- 5 FEEs o
3-2. actor-network vs Move(# # #Li*)

O SRR L o 0 - 5 Latour i, 7 5 ¢ (actor), B¢ 4
BLA S HilF s 2 P E3F 5 22 A afe g (object), TR B A WA R F P
Y st ik DE'S S f%ﬁsdﬂz |0 @ network %f%ﬁéiﬁﬁﬁ%%;ﬁ k% o @
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zhe 4 &9
Third Source of Uncertainty: Objects too Have Agency 63
3-3.(mediator) ¥ 4 ¥ (& & —';,V)VS (intermediary) # 4 ?

(2L FEFERLE)
3-4. actor VS. reassemble
P247 Conclusion: From Society to Collective—Can the Social Be Reassembled?
3-4. &7k XK Z R ~ ¢ BI|AE macro, meso, micro—as a well-ordered
zoom.
3-4-1 B = P185
Scale is the actor’s own achievement. Although this is the oldestand, in my view, the
most decisive proposition made by ANT,247 | have never encountered anyone who
could accept to even glance at the landscape thus revealed—no more, if | dare the
parallel, than Galileo could tempt his ‘dear and respected colleagues’ to have a look
through his makeshift telescope. The reason is that we tend to think of
scale—macro, meso, micro—as a well-ordered zoom.

( ¥ % & Leviathan Undone?: Towards a Political Economy of Scale edited by
Roger Keil, Rianne Mahon

= ~ Latour actor-network theory 4cir 3 #* 2 33
1. Latour, B# 3§ = i# ? e {7 # & chiup* -
Fourth Source of Uncertainty: Matters of Fact vs.
Matters of Concern 87
Fifth Source of Uncertainty: Writing Down Risky Accounts 121
First Move: Localizing the Global 173
Second Move: Redistributing the Local 191
Third Move: Connecting Sites 219
2.actors # p enA_ER-Ep  IE?
(P16...actors to stabilize those controversies? & F (deployment)” | 4cim i iF if
Bid EE R P i 487 FE e Uncertainty & B Ak § & 7
“#2 ‘z_(stabilization)”
Conclusion: From Society to Collective—Can the Social Be Reassembled? 247
3. actor-network theory ig # ** 374 R F A FIR T o F AR FHFH

& 9
F] H
(P16...Without restricting in advance the social to a specific domain?)
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P192

Second Move: Redistributing the Local(+ = {£ & 74 fie) {7 &= H g2
P193

Avrticulators and localizers

P199

The implausible locus of face-to-face interactions
P204

Plug-ins

P213

From actors to attachments

P219

Third Move: Connecting Sites

221

From standards to collecting statements

223

Mediators at last

241

Plasma: the missing masses

247

Conclusion: From Society to Collective—Can the Social Be Reassembled?
249

What sort of political epistemology?

253

A discipline among others

258

A different definition of politics
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R
Law, J. (2008). Actor Network Theory and Material Semiotics. In B. S. Turner (Ed.),
The New Blackwell Companion to Social Theory (pp. 141-158).

AR L E e s HRERB LER CmEr

AL LRI R R ISR A 3
Law, J. (2008). Actor Network Theory and Material Semiotics. In B. S. Turner (Ed.),
The New Blackwell Companion to Social Theory (pp. 141-158).

Law &< ¢ RIFANT e T JF 0L | e d ~ A B o & 5 7
L P N LR | i:}ﬂ PANT & 2k &2 P A2 chp chf 452 ANT eha i & 4
to % = B E ANT e R - % = B384 4 5 5 8 1990 ch ANT
TR 5w BI04 1990 S ANT “ri8 R en g 2 7w i > Bfe % 1 304 1
51990 2z 2 e ANT » Lawt f-2 & 274 B @ 5L8 » & &_diaspora (& #3/3A0HK
i& e ANT) o
FAoLaw &5 74 I ANT ch& g T - b i gl 471 &~ oo d
(sensibilities) ~ o= % o o A ALE E R AR R A T P T R R
S FHFAA N A ru:m:a FOF G tR taeud 2 ¢ Fpt > ANT
FPEFEZAFMN G a gy i olaw» Jp1 > ANT 7 0 %124 > »
* - B A4FE Y M o 2 A ke ANT .- &7 447 (diaspora) (2
B gk FAYTF S LE BN - Bb T ALY
B FoLaw it ANT 0 884 R ANT 43+ 1978-1982 # fF » ¢ Michael Callon
£li3 ANT & 400 530 1982 & 113 > Law P ANT Rt (1)1 A2 fF &2 (532
A HET k Ku(system) 2 4430 BE % 14 (relationality) srac g & 0 (2)2 A (exemplars)fe
F 2 % o F B (3)Michel Serres %Emﬁ;& CFB AL B s o fo(d)is i
b PR o

Law 2 3p 1990 (0 ANT 54 » ¢ 3 4 B @ 5Lenbd % 12 (material-semiotic
relationality) ~ 5 # =7} f#(the erosion of foundation) ~ 2tk # 4% 4 {4 (durability
after foundation) - fr# it crdF A |4 (discursive durability) - Law = #t3% 1990
ANT Fi ivdiw i > & % $25 1990 mf‘fﬁﬂ’ﬁ PR 7 v A centered,
managerial, military, attending to the powerful ; ﬁé—i E ﬁ#? e B IR A 5 T
PEVE TR R TSR AR TR P TR S apns 2 (political
agenda) - Law st iz it & 5 0P 00 3L G i A e ik R B2 5 7 L 325
BE:-2v A4 A ahitagiE s iﬁ{% TR Bihomins Lin/ie
%14 » (interfere with each other)m 2 = #7en 4 1 E ~ 57 R ~ B 38 fepaistk
o
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B fs > Law R i 1990 2 {¢ en ANT 4FgL& 7 4 J {4 (enactment) ~ % £ {4
(multiplicity) ~ 7x & 42 (fluidity) ~ 2 3 48 £ v o i ford B A M55 5 (an
ontological politics) = F* 48 -
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38 4= 7 © Fenwick, T. & Edwrads, R. (2010). Actor-Network Theory in Education.
London, UK: Routledge. (pp. 1-84) (pp. 85-168)

G KB M AR A e

ER- O I
Fenwick, T. & Edwrads, R. (2010). Actor-Network Theory in Education. London,
UK: Routledge. (pp. 1-84)

Ch.1 Away to intervene, not a theory of what to think (pp.1-23)

(Fh R RIS KT AR T AL ANT - B4~ @ 2 B3B3

ANT 7 24 & faf 57T RAL > & £- fB4 » %7 RO N> L EATEH

(reframe) 2% i ¥ &0 182 (enact) &t %27 (engage) =13k &

After-ANT 2 post ANT

— ~ Things- why are they so important?

IANT €72 R E2 A2 ZH s L5 Ridenp Fod LB p 3744 7 Ff

LE - LEMRA G2 G EF e o

2.McGregor(2004) st & k7 e FFE Y A P dp > KR %K ER C F A
SRR A YL RF A B RR A T VR

3.Miller(2005)4% fR e % 2 ¢ o g4 T4 S4F (possess) i > 4efe 5t

PPt B P RR S o

4L%?%"ﬂ’iﬁﬁhﬁ¢*%mﬁﬁa g i LR T

hod| TAEEHRE S BPABFY K2 KR EERAE e APT U KRR

N A *FTEE’ EATHEE B T o AP T R E P L HG ¢ TR iR

1| ©

Latour(1991)é£}§; UG T RKTETRAE E A B~ Fenwick(1998)# % 45F ~ R

EX i

=~ @F(translation)-¥ $# F4cim A 2 @ R/ @ B2 B

1.Latour(1987) ANT & # it ¢ & -

2.actor & actant ; mediators & intermediary

B Fig A FEFd R HhFEd I A4 T 4lE P REeE T
e REE O RALRAL R PRSI @ K Y
BEEEE S - BRTLEN XA - i Lk

28




= ~ 3 % (Network)-how they grow and what they are not

lLpgrd- By Foels  SiE- BEFIsn @ FTEE vl

2. %7 B ¥ 24 2 foi [ intoablack box > = % durable

3.Callon » &% ~ 4 % cf€ 7 i @ B 42 (problematization) » 4§ 42 7 Hk 4L
CEZEM 2 L2 T &gk OPP; 415 M 1 (interessement) sh+ £ » B B ~ T
F15 5 #cz (enrollment) 1 & Bt iv cha = 176 % 195 5 o B 4 A 7 chlP PF
- ﬁ‘u{ﬁi PRFEEHEFTESE 4 R AR R TR RS
w2 o #5 B (mobilisation),# f 2. F R Fd ik i s S5 d gk i o

T R RIS A S PR AR

Knowing location

W pET A - BPFT A ORE SPFET AR i) b ge g -
AL AL § BT Y g TITBAEF LS A

To enact students and teachers as knowing location rather than as individual subjects
begins to reframe how we intervene in educational issue

P.18 Latour s immutable mobiles -~ OPP ~ Delegation

P.19Law = Hetherington &3 Scale » + #3| local -~ global

P19 ™ & $3+ Rt 4 & i A ANT h33 8o AL ¢ BHEcn it s & ANT #
i{EY § 7 v @20 v Latour f3§ 02 i’g:@gfi&? 18 > because big does not mean
really big or overall or overaching, but connected, blind, local, mediated, related.
Harman z£ ¥ 9 Latour BL2E < object-philosophy - 4 7% intentional and focuses
attention on the relation :what links objects if not more object

IR OTARG o R ARG BT e R 1 Lo - LERR
v ’Lﬁ’? H'Tflg ) —LE"% N IFB ' 2 ;}‘i‘;}iﬂ’);}‘i"}g ’ I—)‘J m—r ‘ s i;}‘n ?ﬁ’ é. ‘57}:7,
- o Graham Harman > & ?vi"ﬂ“%‘k AR A IE S Lx\p#iwkﬂm LR kg

BREARD AA LR RAAAPHLEL LY - BRF XA
m H_& Jf ¢ o ” Object-Oriented Ontology (O0OO0) m%* SR EESRE (EH
{E*E' G R B R A AR R A dEen) RE AT e

Sgrensen  The materiality is networked » 2 4 ~ g5 ¥ £ - & Fluid
materiality - Fluidity ( # £ § 4p4-® i %?)

Teacher as a network effect, as a knowing location ,what ofher agency and
subjectivity?
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McGregor 7% 7 B ﬁi‘%‘i’ KT RFFT  REZIERS i&fré‘f ¥ - RS
B T RAEMANFA L AT BB SN F % ANT ¥ &ﬂm?‘}*k’
FE- B Y ﬁa-,:_ﬁepm*? » BE

Mundane masses (the everyday and the humdrum that are frequently overlooked),
assemblages(description of things holding together), materiality (that which does
or does not endure), heterogeneity(achieved diversity with an assemblage),and
flows/fluidity(movement without necessary stability)

2 (R LR ¥ Rl ) B & (HEF R RegE)
(EAGEEE L ET S SRS S NC £ 1 53 T E TS TEONERT
Bt (L o auis ) &% afEa)

Ch.2 Knowledge, innovation and knowing in practice ® 737 ehiviii~ 4378 &

3 (pp.24-39)

lavas g A ks iiaoPe ) 28R i’%?"ﬂ‘u‘J‘g‘ﬁ‘?"ﬁ&fﬁ‘gr%‘

FoE ~Fol AR g frd vy i et o

2ANT g & 7 sogifeiomid & a3F § 3 BB pL BBl S i E 0 Al

RArA i o g o B PN GE o BTl k0 2T

Py e

B ANT ~45% » 25 Nebgen ) P EHEHRT T o RE ) anfEf@ > u

WEF 2 FPRRAcEHE > oB A2 TR ET Lo

4 ARt g R LB R SRR R R R R AT L XA #F

B BT AT H R FEFIR KT TR B A GRS o

6.7 % IE;AF "’K RiEdF g 2 ErenR LB Y » a5 e SR el St
PRI R uzz LR ARR G € fR B P eIk in e @ é-"]iﬁrﬁ?f%%%%i

Lﬁ’@ﬁéﬂdmﬁuﬁﬂ«*%o@%w e AP R R L e

LR B ERB oL (FHP REFDEMAT MR RBROFTL Y o

Hiph B2 o i BARE FRIRES FrETnR ELEY > HAREAN B

ARF P hp R R 'Ui B RAPM OV g fA R P A i e i A FERE

SRR RNLEE S E R e R

- A AE - 3T nE £ 1 (p.26)

Safety knowlwdge is translated at every point as it moved through a network.

P.27 ™ Fox(2001)%% iz v # # & - B F WP fa 4 S A Ad Sy

Bomg A b, e Fi it e G e i w4 - fAR% a3 A

LT Ao S

Ty g TEH P EARDEE > AT AF SR Y SN2 T p A%

B oo i AR SRR R enied o

PP ¥ ANT ki3 3% B 7 F p £ abordedom » if 4 4eie 2
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P L
P30:Roth - glugun - 4% & 8L ~ 72 5 &7 Soakeha),
p.31 Gough » # 3~ F 7% L 2 £ A% the banal structures and simplistic
textual practice * fc4~ 73 4p infused #£:iE 7 e & Ky —"Ff fog 4 ‘Ffil’@;’ﬁ A
£ 4o

cyborg pedagogy Becoming-cyborg % ¥z o [ cybernetic organism | =% & -
I AT EPRE T FMRET I PR o

= - BER 2 RRES AL R (p32)

ANT enf 384 » £ 3§ ANT 2 {8 R e > 23z A PRy 7 fApeh > e f
B A A A e s B R - SRA

Law 7 ALD # 3

% yx ANT BLEE > 4vah 2 7 AL4R 5 coherrent transcendent, generalizable and
unproblematic - knowledge and the real emerge together & p 3> AZA% > F i
el R Ao e E 7 - A2 R

ANT moves education from a rhetoric of conclusions a rhetoric of conclusions.
ANT #3003 g prad 5 3] Jg5m i s

=N ArEledt Al Arikena TR (p.35)
P.36  JOns(2006)# o materialities,immaterialities, Dynamic mediators( Jﬁ’f =g
@i 0 2 A4 ahcirculation 75 %k

Mullen ez 4 &3k ~ 1 (T B R § 3 4p35% - nursetechnologypatient

P.39 Foutain(1999) ANT 4§ j* 7 42 & AR iE AR cnirdiflid o %0 R R JGE A
FEETATHAR R L LR THmH o

Woolgar(2009) 5% 33 iz # $¥rahen i fE B L {37 S AT T B o

Ch.3 (De)naturalizing teaching and learning (2 )% & & ¢hp X i (pp.40-55)
ML PRy R 2 ol 8 ANT R4 2 0 1 o &7 3o s 4Ry
B3 PA P EFREE DR T TR ANT e et A PRz HE
T AR BT R R AR T AF R F AR T ik W 2
oh qu}; RSB B g Rt QKA 0 A AT R APZREEL S
A AR %ﬂﬂm%?ﬁ&vmim&%i%mitﬂ’*~AﬁbéW”’ﬂ
J'Uéf =B s sg TRreg TRE:Z v TRVIE ) 72- 25k
0 FER 0 & & %%‘LF"*B’»T«F'%IF'&’Fi%’%%i@ﬁﬂ%ﬁﬁu T o
(I SRR UEES R AR~ e Sz gy S A Lo g DR VIR N 5 SR i AR )
hbnd s A °uﬁ?ﬂ’%7ﬁﬁ§mdm" ik 8 iR ¢
HoHKRFEFH o2 P LARERrERL R B RS -
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2.7

T

Ak RArA A B RESRY KBERAE L oo B
I )
izt F Ry AL fre u‘*—g 2 fF T 5
Fr ORfFAa- BER o iTE K F F A BT Sfard(1998)¥ 5 ¥ e BB IL
ﬁ%ﬁﬁﬁ%,uLagﬁmgﬂﬁ ﬁw?%ﬁﬁo?@&%ﬁ¥%égm
B Y T G E R e o ip s A AT B AL REH AP 2T
ApE AL OANT kgl B R AL -
4ﬁﬁﬁ%ﬁ%%%*ﬁéﬁméiwﬁﬁgﬁg%oéﬁﬁﬁﬂﬁﬁ—%ﬁ
At € frip A 2 B 2 A A g e B] 0 I Ao P AP 7R > e 8 K p
Nﬂﬁﬁﬂﬂ%owﬁﬁWﬁ#P£ﬁ@m L5 H Do
SANT & & % # 2 B o7 - Lﬁ%oﬂ{,d”ﬁﬁﬁﬁ S EEE
TS > A BT PR R BT IR R EEY
wﬁﬁavMoﬂ&’ﬁﬁiﬁwﬁ%Aﬁﬁﬁﬁ;km?’gﬁﬁﬁﬁgg
FEFYIEY @y FEHFYF R EOLT BT Y B4
KEFDEFEF M A AT G » 228 Acp - KEF i F0 0D o
PEIBEFM A A Hes o
(p.41-42)Verran 4 11 & ¥ Fiashiz? £ H - F i £ iodkF & Yourba & unit;
being-ontics 3 %
ANT B £x Learning to interrupt the very structures of knowledge, to recognize
multiple way of learning reality and to even manoeuvre among these different
realities & ¢ 4¥rivaanh P R BEVRF S N > H D hie
o enaflf 2 Bieiva i

i

= »

R A AP E A ANT 0

- ~ Assembling undergraduates(p.44)

Nespor(1994):& &+ ¢ 32 ~ e iz ¢ ~ 2 F ~ B £ ~ fj*ué‘; gk

= ~ Purification and translation in teaching and learning(p.48)

LfLFE 7 7 3+ % > 4=8: New Literacy Studies $£ 3| % e % ~ R 3R> 54 ~ B & ~
BiFEi ey

= ~ Teaching and learning contexts as network effects(p.52")

Ch.4 Entangling curriculum-making % %" &2 % i (pp.56-69)
" AR (Curriculum)’n’ﬂfﬁr LT IR L TEY R ERTES A
B 18 Aok N B P e foie g o
124 i 47 2 ANT 4ofe JTe4 B P 3cAe 7 35 & R ITiE A2 g feds i 0 $74 fout
% (p.56) -
2AALICR § 1R IR (e BRI g (e e ) )
AL (B AR EgR) EsTs(BR L R E Y ar@@mﬁi?ﬁh
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(p.57 Curriculum change)(p.59 # % Latour 31 ] #& :Fc3R &)

3. T3pAr , A5 e i frimd o (p.57) -

AFM DB ALY & h%ﬁ’pf LA BV F ok Kb - A

Lk A2 ke it (p.58) -

DAY 2 gy i L TAFRR AR 0 AR R TR enaTEs s rUAiER 0 i
AT A M o T R IR AR Y FAAE TR vt ke 0 %
A APADP Dol T 5 0 FoAted 51427 7] i #%(p.59) -

B.3ARM ¥ AL A F 2 NFE PP F o TG AEs jisbfr,@,«}i P ARG G Bk
AR 2 R TR X T BT R FHETEEINE GG LS
PR AIFT R H DT RE Y€ ik LRI 7 A AR E R P -
B+ 5 7 22(p.60) -

TR X6 RP HiE ANT 874 47 0 P FAp T pFor g & B EREIEh oy B
(p.63 % i & Bz ANT =3k )

Ch.5 Networking technologized learning ###&i= % 2 éug .8 (pp.70-85)
1 * Pt 9 (TL)epr s k&7 & L4l G HW(ICT) kv ¢ i *
(p.70) -
25T AiTAT S ?ip wiEt o KEROEE HF 1 v g Y fo TL B4 -
JER s Suenggieen@ o > B4 chd e e Web 2.0 TRt > T A B H
Wi g IR {r g I hiv® i % i et He(p.70) o

TEEY  RLEY > AAFY R REY LGN EY > mEEKY 0 BT
PR g ¥ Fope o PN R AT Y oy kRl T E ek T hled o F A
EAGER RS ROE R Y 2 W RN % 5 B (T2 R F R 7
N pT4 g R A58 ~ p.83 & £ Luck(2008) 4 47 TL e &) ©
437 ¢ s ER PR e g o det 2T SNTRATV) R * 5 B Bk
T A AP T A A - B g (p80) -

Gaskell #2 Hepburn(1998)z ¥ * & 2k & L ¥ 3%, 9 P ¥-373A2R 5 T &
0 SRR A ig 4 (tokens), T i BRH APE R P en@BE o M R o 3 RN IR
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AEA I REE
Fenwick, T. & Edwrads, R. (2010). Actor-Network Theory in Education. London, UK:
Routledge. (pp. 85-168)

ANT in education ch6-11

ANT o B 5% G2 228 ANT & 2k ~ IR > v s 2§ &P fw] il o
T P pER QIRAET LA Fert 9 L ps A xF“ =4 ﬁlm@ﬁr} °
722 ANT i £ 3553 f o 0T % 1L ehs 55, _;‘u ANT ehz B % o
2iEANT Z&8°%° 356 - N THREFDRTRE > VTG
NO | & %G AL B ANT 3 3k % &
1 ché dEREE - wiRERCLE | R - ksl e TR R
B g % H 3L e A TR e % it p86
2 FERFTE A BT EHE T — | oS B L el ﬁ*‘bé‘é
B MR FEIERT LS B &g T
e DFIT ST FE S FL S | BERR
3 Blde i ¥ (B AR
RIS ) S EnuE
w2 ERRE KT
7.3 (educational practice) # 4
Wi~ ES 8P 12T
4 LR s Ffotidodo aiREA) LG | 87
2 W
FREAcR L AL € b A
P REARBIFFRA o ETH
5 ANT f AGe 1 | ATkSiatdnses 42385 > B 7 | ANTALH B - 39 ANT =% - #
- ~H =z (fixed, rigidity) 7 | &7 B R ik 5 72 7 Sai o 4l
G2 o4d ba T BRI F &~ | (immutable mobile, IM) izt ¢ £ v%
FROSREPVEREF A S| 02 AT EESRR
WA AR
6 HEL G S i SRR R R T R R
e BAGRIRE ¢ 4 pT PR o ANT #0 % 1208 ch% 7 2%
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ontologies of
standards
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- AR T FEE

ﬂ
A -
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NO |#4 EA IR RN ANT = 3% 3
7 vk R - T RATAN D | FHRERARIEE R~ J R 88
B R B AT (A% RE | 4oiP g playing out PE 4 i
FHF HTNFT2H])
8 EEFLEEI R EFAAR | AREL DA T o AR LD BT
7 - (%fréﬁcﬁlﬁl*’?'ﬁ:ﬁ cRR | FERD
) b W k¥ e FHR Tl
EREA F AR AR AR | R FIRREER ST ?
B U
9 R A FTR R e d gl g fog o B EER
tl o Gk ]
10 Local LR A KB B 72 j& Universality of the standard > &
universality 1+ #r Local universality
B KR Fla- Bieara HFILLM/E
- K PR T o %
11 KEFERTAEHFE RS AR A TG G h Bk 89
12 ﬁ?*?i#@ﬁ?ﬁ’&‘&rf” FREk BrEELRSE BFA (FEF 3|90
ARG F R R A4 ) v p e R o f
PARHCE - ARPF > g 7 i
RS L
13 P’ﬁifiéiT”ﬁ‘a?Hi %Lﬂi FARR R R R
ﬁ K'f]'fl L i%“?/ﬁ‘“p m*ﬁf’f""\
ﬁ%ﬁ/%«n AP P HHEEEREBFAL LT i
T RS0 & PR TN
14 The translation T e o % 'ﬁ ) $ i 23
of standards
15 | A fofa s o R AR R A G p e PR g
e % Networks
of prescription
and negotiation
16 T % R TR SR JEPEF v T iRk HAg e kop | 91
ATy ? SRR )
hotel 3% 1
17 The different P aFFR TN, | Fluid P icEark ? A3 BB
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NO |+z4 SRR R RN TE ANT = 38 3 &
TR DAL /RS | A AL AR EST R ik
BREFAPFEYFNorE Y E | F AR -FHRFYER
FF A fﬁ@iﬁasbfflﬁg 4 RR

18 FURPE R I AP e A R | ES LG RF RS 97
Fenfi i P TR Hi B | AR RIBOR T EHZNE P o 3
ey ER % R A T Y AR SR B fr e
LS LGRS S E FIREE @ﬁ@_m#ﬁéd
T2 ER- R AL

19 | ch7 ARG 2 E B Y B4 % | ANTHRE I f2ea v ohds fi 1 102

ANT 3Zj23cy | 90 > FITURLIRG > § B30 F | L P ARLE AN KIgnF iR
A o defPd AT 2 EHF R ? GRS
L7
20 ANT B35 e | * ead Bo2 ST SNA | ANT F 8 Ak %P A4 -2 Pamc
¥ 1758 PSNA HIf% -t FH A | %o A M AEFASRY > ol
fi%’z\ﬁré?tt*ﬂgfa;?fﬁ“-“‘ - AV AU SRR LS S
e E AR T g3 R
21 A AER LR T OFREE G
R gk
22 KT i o R0 F FER L
R~ i~ E3F > E 2 - BAR
TR el pldd LB IR
23 | Mobilizingand | F*3TE Tene 2RI | BBk TR ABEFLE | 107
makingchange | ® 5& 4 Z 37 " - gty
durable P70 WAL fofd R & %)
24 Partial AISI &)+ MR TR B
translation PE g s gy P A
BB ARTLELE D EZARE /AR X ;|
ot s KE P
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SELBRARESF P | HAFE I FIER
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RIS i’fﬁ”&gllaa TR E EE 0 ek
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policy
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40 g2l 7l TR 2T AL R T R
FeRE AT 5 £ L (3 1) | Objects # % > matters of fact
ZEETR S objects
K/];ia?’}"ﬁ}i\f‘:f’)f"'*"l’ ,ﬁ
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TERLTIRITR B PR R
41 WAt ook p e s
LERARCE - it B Ei@%%ﬁ i
FRE O BLRIPEEA
42 Hr R o RE LR VAR AR 130
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A ECIIS &
43 Latour %8 % & A i (assembling
MoC) & #72% T#F{/r
44 o 1) JE e o R R E i h B RALN 7
ERFCR MR s L %A
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B~ JOEF AT RALE ~ B R EIRE
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56 Chl1 A ER Latour 164
Translating ANT | Ontological/ontic distinction Obiject oriented philosophy
in education Theory/practice distinction AR A B FRE
Knowledge means transcendence | networked actors, effects of their
of the world alliances
The divisions between human and | %= ¥ ¥ ehi7# 4~ (actants) > %
world e~ R R s B R
&R“J’Z P ER RS i e
57 ANT & - ‘fu_'rﬁéﬁié%é ;;{r‘n EAREE AR p 2R E 558 ~ | 166
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#7134 #° 7l © Edwards, R., Biesta, G.,& Thorpe, M. (2009). Rethinking Contexts for
Learning and Teaching: Communities, Activities and Networks. London, UK:
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Edwards, R., Biesta, G.,& Thorpe, M. (2009). Rethinking Contexts for Learning and
Teaching: Communities, Activities and Networks. London, UK: Routledge. (pp.1-60)

Part 1 Conceptualizing contexts of learning chl-4

EEae

AT HEY B RS context | iET

I2 4 BLEE 0 4o communities of practice,

situated learning, activity theory, actor-network theory -

Ch1 : Introduction :
A BT R ik %

&=

life as a learning context (SL) 8 % ¥ - B % 5 (0 i o0

Ch2 : Texts in contexts: theorizing learning by looking at genre and activity (AT ) =

%Eﬂ:‘:\q’\l—-—r‘t?ﬂm”\;itu

REF

Ch3 : Contexts of teaching & learning: An ANT view of the classroom (ANT) % %

F Y LA g nT ok

Ch4 : Beyond “mutual constitution”: looking at learning and context from the

perspective of complexity theory

Tr& FREPRT PSSt
ERE N X
R AR L Y

BEY R

BAREE OHEFREOEY > INEET
Rz Bengap 7 @3 & s JRTT

P I 3N B bR AR RCE B ADTERE o PR E;Urunb FIFTE O RFHEY O K
# s 2
2 F EREZ BMATY
NO | ¥4 AR R ER A5 ANT 3 3k F
1 |Chl Container Efvéfl : Relational framing 3
context Context= an empty slot Activity, communities, networks
The bowl that contain the soup
The con that contains the text
2 Educational institutions & % 44 — strata=F_ 2 & ... (# & ~ALEH A ~ L3 5) |5
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NO | ¥£4 SR TE ANT i 3E ®
3 Context is not pre-existing the Context is an effect
practice that give rise to it
4 Context Contextualizing
Practices are not bounded by Context is an outcome of activity or a set of
context; practice
Eier )I‘ L H A F R F P+ L {oik | practices emerge relationally and are
2R polycontxtual, realized in a range of strata and
Pedagogy been defined as situations based on participation in multiple
contained within the spaces of settings
enclosure of the classroom, book, FHA-mF T/EeT ok
curriculum A S E AT R Bl 5 E
g3 A8 s R TR R R 0T
Closed spaces FY LB LT F v ok
Discursive achievement, an effect
Networked, mediated strata
5 transferability 5 ¥ 8 # Learning contexts are practically and 6
discursively performed and performative £ % -
BERELT Tfomat? Bwd &
6 ¥ dhen— 2 £ 4 ¢ Purification, translation, 7-8
folding, naturalization
7 A A i oiieni A g o BAniTr EoLERGE o BRI A | T
FoERBPFRAKRDEE AT DAY
8 | Boundary () ERh () F B IEY 42353 BO e #
objects FHEI AR FAra h g
9 TAEE R ERTF TR BV EFROIER/IET 5@
BE VAL
10 | Ch2 Transmission models = Relational framing
ER- R Container/conduit approach = =% | Network/activity approaches
(literacy ) | Text vs context Context=network #_d A fc1 Z #7% %F‘w A%
¥ & » f24r | Context=container 55 ¥_% % Text= material tools
4 &3 2% | Text=conduits ~ F FARARZ L E |2 AEPFF1E > AR EIAEF FP £ 5
ZEL 2 NF R FRRICGRA B ARK T E o FRALR A T Feha
AT 12345 =
11 EF P RJIEH SR SRR 4T
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7 AT EP R FEER O NERY RIS
LB
13 | A % < %@ | Asetof formally definable text Forms of life, ways of being, frames for social
# (genre) features action
A container for actions or texts Context is an ongoing accomplishment
14 | HE Yl | HE2F 0 R 23 |2 EF AN Ak BEE ¥ AEerd oh |25
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HuFgae g oF s BT kr ~F
EEAANE S A A
R St PN EE o R e
15 | £ATY G4 | BRERSHET AT AT K E AT VR 3 LF | 26
il ZraLrﬁﬂiFEmﬁE—}’ﬁé’jiﬁ%‘rﬁﬂéﬁlgx
MRS $8 o i DI N s e
ARG LEP AW RPN DZE UG
-aaaﬁ F & F T AR B e %
16 | Ch3 MEkAeaed G A g A AR | RS AEE Y 4 collective or communal
ANT 2% | B8P o 357 8 % @& Hi o Iearnlng process
FRE AT
17 | 5]+ - p: QRN I O & S 1 A= BT 24 Wi Reewi@ v P £ % 0P #F7 | 33
BESE TRk
Enroll #x 7
Translate # ¥
Obligatory passage point/OPP & & if i gk
18 Win argument through logical Showed his learned and well-to-do witness his
argument and mathematical apparatus working 7 # 4 fcehaiit > B At €
reasoning PERITRg LeliY AR TR
WL AT
19 FE rheng 22 g B R R IEhRER o FHERG IR
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NO | % 24 SRR N 15 ANT = 38 ff;
5 &_einstein B A iy £
20 ANT ¢ B cnhf 422 ¢ 34
157 - FA-¢ 70T
2R B e o (RIFATREE ) A (P ES
R E ) o R § T B
SFABIMML ~ A 0 B SATRED
EPEF AR hE 2
4B ik B HCZ e fe A iRy
# & 5 en OPP
S5 ZRELE M2 UL
21 ANT koo @ 8 ¥ ’z\i Ao ot B 35
BB A S PR AL T
[FENE = &
22 | bF = ¥ number, length #£ 4 932 j2 Agency, knowledge, technical devices # »+ 32 j2
Quantificati | /7 & < i 4 Y
on BIE P e ehiE$ count and REF FREIcm BEEY K EavgF v
% - B & > | measure Ojo&g4*-¢g®3 (iTw)>10cm + A o
ELT B | % APSP %rA %k bk SUEHrP DB 0 FTEE T o A F o RS
3 E F 7| Taiwo W& § 7 20 B 2 4lens ~ | FHESE > * i o Ao b FIRETE o 4 R
Ty Bt A REAMAEI AN | RELFERPER A AT e BT R
ANT j24% * PE L Fr A xS
= BT AP el 0 B AT A g s
A 37end (T el R
23 o Senficdh B e 2@ (E
BhBERIPL - LA LROT T
24 English:& * 7a 3 g & N @@ * | Yoruba:
spatiotemporal entities p* f¥ 7 & ¢ | sortal entities ¥ et B chf 4
i
Number making Number making
b3t — g BR ik - AP B4 | 420 the whole digital complement of a person
with fingers and toes, while separating set by
set:20->10, 10->5, 5->1
25 KEIARF - IH P Fesaps 41

ANT 1284 /%% = —JF% HIE =R gl
g2 e
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NO

K EER R TE ANT 2 3%

4 b

sagt‘:m/, __,_swe&

Y E A

L EE A

20j0 ik & B F] 5 @ o#T S g 1
5 Yoruba £ it F iF > F B HEIE K

i Yoruba -] iZE € £ p  PRRE T
e R A AP TN FERE

ST ESRERER F ERE SRR

16 = 2 % 4 0B 42 number theory ¢ 7
L - ‘E'ﬁ-l‘g'? Tm {%’ i IF",{%’:%E‘WQ—\#U%-

@ (%

'

AT FAER
Edwards, R., Biesta, G.,& Thorpe, M. (2009). Rethinking Contexts for Learning and

Teaching: Communities, Activities and Networks. London, UK: Routledge.
pp.61-118)

\Chapter 5 Pragmatism’s contribution to understanding learning-in-context
oMY g gk § A

(1) - fi7df 8 — A5 A B2 BT (7% g

(2) - &7 * i —knowing” 4 I2f2 5 T A P arien® i

(3) -~ A fE —i M52 | XpiEd Ed Lo

- BB FHTE
1. transaction: 2> BiZ s F 4 p AR aps (7% » & JL @ -

7
“~

P
|
o™
N
o

AT 0 @ UEIB experience”HAp A H 2 BB Z B i o 2R ,i-F;m
Bz T PR  BEEM G A PR BIRE G S (ff E
ﬁﬁ)%ﬁ@°%ﬁﬁim@%{ﬁiﬁin FhoinE o 2 Hop
Faiddk o TP RELNGRHL F"*m? ek VRN A I
experience” ° (p.62)

2.experience FRA P A4 BRI XL - MAeF3 N v A E T 1Bp

*&L

\
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RiEZehm & ooa 2T - 87 8%~ p Rz v £ 5 (p.63)

S RE NG B g E(F BT S BRGNP HE R
E s T B flee A Ak TR R AE S Aok s B ke
2 =9 transaction - ( p.64)

S.habitt 2 H#enim 2 RE L EHWMS L B YR 25 EV il H VY #
RIELEREPEMM DL T oA L gk TELHEE 0 (p64)

= ~# = knowing R 32 transactional theory of knowing

TAeS: AP - 2 e SRR L X B2 Wm%ﬂdwﬂﬁﬂJ%%%
FoaE  RAFCA? TH% A A S E R A2 F P et (p.65)

2.4 S %4> T R85 | 0 transactional &% & 0 T ¥ é—”x IEAR AR T R iae
BB RARAIRT ) R ) MRS AL R s e TER 0 3R
B SR

BAPEF Pz FHF F > 2 Rt > 3 Fap el B R > Flpt A
¥ei A T2 Fefls o G485 S - (p.65)

ARz e 3 foiritaniy b A H % lphhr AT iEE s His g o ~w]*rrff4~
BEHBrARY PR T o Gl R RS R FIRIE - (p.65)

5’?’**’“%“ TERVOIMF AN A AE (NPg) R (2) 8 %2 F ol
F B ooigs AT 2 LAl B9 F 3 ol d o o 8-
Bp EER o RAINPR R L RSRET - (p66)

\Chapter 6 The textual mediation of learning in college contexts \

1L Fs? B Y RER PR E I PR ? AP AR iwmidiFo
¥ %5 8 Y %% (The Literacies for Learnmg in Further Education , LfLFE )
LA L_—hg;}ﬁ;j%é A9 el A By s Fet
FAFMpERF > 2 Aoip T B AT R E S o

3. (EVBB)APT uBHEEFEAS BHET I - BER > ITE AT

e g Y TR
— ~ The concept of‘literacy practices’

LfLFE #:* #7% ## 7 (New Literacy Studies, NLS) =gl » 325 % %
(literacy ) : £ &k ffF T #* (AAghad) TRFZTR2LEE A
b ARHRL RS BN 4 GRAvlEd) o (p77)

L2 8- 2% Sl {rfdlads SHhap A8h el a v U HErIEY

?’E§W$kﬁﬁ’%@&r®%xﬁ%fi—®% °
2. AP ARG kA T F A& (literacies) ; > FiF AT E | A
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et g e » 25 A pehp che

3. 2 %477 cha 47 H i=:literacy event (p.78) “# & F R VNL[E- A P AN F R
TR - a1 T ARG o NLS et 380 47 7 3R E A 2R
BB T PR A EFE R P REhEe K Y e a3 R84
B Y foplzE k& ¥ a0 vernacular literacy practices # F >t doing literacy

= ~ The textuality of learning contexts ¥ ¥ fF#¢h2 22 (2 2 fvF £ -i' 2
R el %)

1222 ERALENFFSEF > AR PHM{AFRDLT - F 4L
Ab g BLEE R IZ§Z o (p.79)

2—,%%fr§.’?ﬁ—*ﬁ2 PNt %%ﬂ’ﬁ ",%’1 B thaqp do

&éi@ﬁﬁﬁﬂﬂw%:¥a%%’%ﬁ%aﬁﬁﬁmﬂw%a’m%’%

PP AAE R P B S P A W) (p80)
4.p 2 AeP HE Y 3 e MHerBEr Ard £ A2 F Y F (p.80)
= ~ The Literacies for Learning in Further Education project
%%P*&ﬁa%aﬁﬁ%ﬁﬁﬂméiﬁﬁwﬁﬁﬁﬁiéﬁﬁ?’u

Fogrie (R IRfENE R 2 Aang B Kbk’—%irﬁﬂjé‘:_ o

= ~ Texts and literacy practices in two college learning contexts

1.5 B %6 ()4 7 o] # 3 Atextually saturated curriculum area: Media
studles(p.81) (2)% 4 pRi%enp 35 Acurriculum area with minimal textuality —
or is it? Catering and Hospitality

245 S HBFAMEFT LR ERNTRER > T 2R LRI RNE R
EF Aol POEF ST Gl EE PO g FE AT g f‘ﬁz?af
& o

I ~ Textuality as a resource for learning across contexts

1Lp¥ede % a3 a3 v askd | & “networked” > 15 Aj FTAAE R
BYaFTh e P22 7RO GANT T LT EAFEYT
Ko RRBESIY - AR 0 - BAEY LoAERY  FBD
S RFEAL AT - B3 g RFA T B

2 A FE P S R ok Bl BARTH A 2 O ATaE s R o
bl4eIt T PR iEEN Kt 4??53 °

+ ~ Separation of everyday literacy practices from the college course

F 2 @A {eddZ 7 b pd k2 FFd g £ 5] 5§24 50 7 7

TR ®"7H R > LI EE R TR L F Y :4 E R F RN A8

AP oo

48



BN A

Edwards, R., Biesta, G.,& Thorpe, M. (2009). Rethinking Contexts for Learning and
Teaching: Communities, Activities and Networks. London, UK: Routledge.
(pp.119-161)

Chapter 9. Technology-mediated learning contexts by Mary Thorpe.

L PHREFHRARZEIBOPM P AT b o G2 nt e
menI eI TER  (BERHEDITE L RE) PDBEELF oot o
TAIR IR B TER | TR BRI A PR
Al s Y it a2 v 29 4 (mediated) & ¥ 5B RN o
[Contexts that are mediated and virtual]

2. T # 22 IF # #7324 (asynchronous conferencing) = & » + F 31 4 17 5 {448
oA A ’1&? EREBEZEDRE > b .in” FR ARG E L
gy mﬁ**ﬁ‘ﬁ%ﬁ@yﬁﬁwﬂ‘xﬁﬁ R, p AT

o ® ‘f" FEd e, pAo

3. TiiE | M FTAPFAEI R RE F nbigtod 2T L7 g
FROE P F o e i (fluidity) 22 7 48 %1+ (instability) 82 58 7 ¥ 223
F oo FIREY EARRTEZALEY F o AR T - AP R

iiii" 12 empower learners > & ¥ » ¥ i F]t i 2 o The issue of
warrantable evidence -- who makes a claim, and on what basis — is core to
learning - A T4 2 2 ST L S B G R G 4B Fl o e o

vk Frrig A Tg@fEah) > RaF 2 ts R AT 50 ’#!t
BVIRMEYE S Gk T INE Y BAMTEFENE 0 22 43 2 identity -
[Issues of identity, textuality and trust]

4, ¥ n’?—‘*‘ 2 Open University UK #1% ] z.p? —a Web-based course. Tutor
(20 Ss per tutor) g A FArih- B2 d £& 0 d 3% very intense at
the beginning to get students involved (online activities generate high levels
of participation) [Dialogue and collaboration in online networks]

5. AR > BA4pdi- BT b i e AR 2 B H to project herself
socially and to make effectlve contributions from the beginninge» 7 258
3 g A ag fg o @ % _Task clarity. (requiring rules for the
community/ e.9. PTT {3 ) @ & F #3527 7 (p128-129) = k& i
R EM AR A - AR = hybrid £9753% > a mix of community (k p ** 5%
;g?;;&—g 224 i R k3 emotional commitments) and network (#5:8 7/

"R EBPIGR SR HE A OIS LARE IR B TR R R Eh(mobilized)
p.126-127 - FaA BB © A AFERE CHYAEREH I -
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B EHRBE) SHEI R IKEEYFL AN -
communicative genre, the ‘hot seat’

23Z [Virtual settings: Real learning in real contexts] & #fo 13 # & 2 &
BEEMSIINY » RIEFBR e R 35 & (relates to learners’
interests and goals ) > work-related learning 7 & ¢ #79 i L F i R s
E o B I RTenp 23 o & #7 7 learner-generated contextse Technology
that drives activity and context, not the tool in isolation or the affordances of
particular technologies.

Ch 10. Learning relationships in community-based further education by
Crossan & Gallacher

(irrelevant, except the concepts of emotion work, underground working, and
habitus)

Ch1l. The implications of learning contexts for pedagogical practice
by Mary Thorpe & Terry Mayes

1.

FjW@*é#w’f%ﬁmpﬂkﬁPé”mﬁéﬁf’mﬁﬁ*u

T 3 R348 Y 8 (learning contexts) ¥t ¥ & i (pedagogy) s E & F AR -

Complexity, Contingency (% #X) and Unpredictability

(1) Ch4. Haggis #& ! & # s ¥ (fundamental tension) : it € 1= 248 42 4o
PHLE BRI AE 2 2 5% (how to align accounts of individual
cognition within a framing of the social) . # i i7" ¥ & B AL AL €
12 APF — bl B AR B AL E N0 A N Ao R B &

KK B B 0 Lk B AL

(2) ('1T AARPE) PRI EHERE: TR, R HBY
FY FFmenL & - F]p- Haggis # +» Complexity theory & 45 it B
2P ks Az b ek (multiple viewpoints) o 4 52 % se(complex
systems) ¥ B iceh, & B ki s H W 5B kA3 & - Haggis @
PERLHTL A REH R AT R oo A BRI T LT f
§ 2k i@ b4 o Haggis o0 TPk | g2 Ea-de e i 2 @
FRI R A X BE O R AR LS Rl § S REEF
ﬁ@ifﬁk% 2R3 & X > @ Haggis { &3k @ * ;%3 (emergence)
A —dg FF Rk Sed B R en ] X R ST 2 EEEIR o

(3) ¥k & s ?Hagois Zk i%d &F RMM -FEZ2W R > #EAL A
R RESREETY PR AR Y —‘ﬁ CHEHHE S BR
CoHELIAE TEE TR FARIhI R FF L g @
Apor a3F s d 6 kg

(4) Complexity theory &_T E4F = 2 | L4 8 enfa & o g2 AR 3fm
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PR THeh B2 REAKPFEFH— LPAR x[;pag‘?wr!,bp\;g
o™ ¥ R fﬂ-’ﬁ A i';ﬁ‘ ) jﬂ,z#{lv——— ll})"t f;.,,w r;rF,LT/ag {F

KEZ (BEY 2 PHAARSE B R LATRFRDRF)Z - ) ¢
FARFOIFRFTBEFAE-w o @ 5% L e a0 - Good practice

7

is contingent upon subject, goals and context. It requires a trade-off
between the available resources, including a teacher’s ability to devote
attention to individuals, and the need to acknowledge that every learner
represents, in Haggis’ terms, an emergent system.

(5) Cole (1996) < & contexts: — f& & [l HE0 00 ¥ - fEH-20 9 L 8- A2
(weaves us together) # & 455 o3 - i :}ﬁ gy - EREEHE 4 “‘ g
%fm’m@{ﬁ+%iﬁWi¢?% B RE S B4 o
ER 2 ity 2T B S Jﬁ Jewitt and Jones (2005) &
M F AriP A AR 5 awoven dynamic network, where the threads spin

right out to government and policy initiatives which are inflected in
micro mechanisms. To connect their teaching to the wider social
experiences of their students. #fFd p & 225 4 cnk 4 S5 1 X B
SALE BRI BT e 3 i TR IFRKEA
HEE NPT LR DIF S kSRR .

(6) P.153 “Pedagogy is not value-free and choosing a particular context for
analysis serves particular purposes. # 3 Complexity theory 8~ Z
P B AL - 0~ T R % L5 U BMR R OKERE
WEFILITE A SE o ek B Y RS R a0 B R
BLIEIAE Y 0 WS AR A0 dok AP doif # % ek g/
WU ERIE 0 EE TR I‘E"?—f$ bl ™ sV 3 Y —%’1}3:1}#52
HFIEE o

Pedagogy and horizontal relationships: Learning occurs in social

relationships, but also through observation and vicarious participation in the

learning of others. “Cox (2005) argues that it [learn with peers] is an
under-researched aspect of pedagogy, hardly addressed in the educational

literature. (p.155)”

Virtual learning contexts: A case of emergent practices. “Learning can

become an activity running alongside other aspects of our lives, .... Learners

can personalize their own learning environments, ... Virtually can break
through the boundaries of different sites, can merge different forms of
activity, can enable new domains such as user-generated content, and can
foster new forms of relationship between learners and between learners and

the construction of knowledge. (7 P*iz ¢ FB 3 Rl ~+5 JP & e
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e 48k R AMRE st wAe & &%‘Jruria-;l B s Y
? PR S J AFEWET AR BE ? )

Back to Dewey B £ AR (765 (action) » TR AT 3 B S B A dp 91 A
PR R E ROV G 2 0 R AL A Al el
BAFE ;56%*\ PEeRE > 4R BERFEET N2 EDE
Fo “contexts” A AR Z H Y F T A g Sl T 0 F A L7
FRBWRI T a2 P _mﬂﬁoﬂw*+ﬁ%m4%k?ﬂﬁ
BB ES > B2 TR E Y M Be nF Y AR K F
2R BPEY FORY o IR G PR KT F R f]»&ézi
&%A\% PSR S RIS FE s FOoAAE/ONA R v fk

B S E Y K B Y e P L EY TR
Chapter 12. Implications for researching Iearmng contexts by Kate Miller
L 3 ¥ FELHF AN AL (produce) ¥ ¥ s F LEY B ] 7
B o

WY PR BT T 2 E vk 0 K R AT 7 ehI2 % o orientation o
4o de % BT E F AR contexts 5 F E 0 7RAT R ’]} EHPIRBEI e 0 & F
B(ITEERA)AAE4 PART S 17H 5 B 8 P (situated)
Y I e N BHIFAT ATE = oo 24738 3uFr(distributed) Bz
HHW LT E Y e aa gl o ANT £ activity theory s 2Ligk 3t B
o @ AR B A2 E R T $ (interaction) » Flpt R R EH S L A 70
H = > context is shaped and constituted by the social practices engaged in by
them— Fpt s F g B R 9@ o a2 2 > B 2 2 B
m;"fi ERA (FLERER T ) RiFadts > ¥ - 30 R L7

%“i°

i'r—g d Fikdk DS B R 48 (1 )USEFULLY: how do we usefully define and
limit our units of analysis when researching learning contexts? (2)
ETHICALLY: How do we research ethically people’s life contexts in order
to understand their learning? T & # 3 " #(home) ; (F 5 # % > - & EEN
Ak RO R RREOP 2  JHE S P A EFALERERF R
(E =
P.163- Bottom A % #% 7 & B 3 "% % contexts et vg%l : (1) container
(2) Russian doll: macro and micro (3) woven cloth: # % 4@ % %Fk g%
WA F R R TR Y F WA (4) community of practice, the
activity system, complexity and the network o &4 355 #75 FRi& * X 67)
s ehcontainment—3 3 £ 7R Az4x% g 7 B U] take a leakier view of
the world. 12+ FRIE SRR AR R e 2 F 2ot A ST g
e BA B E 'r%?sfi”ﬁ FIEL > F]Pb 7 02 R TGSk T2 AR container sk o) s
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th3t ~ & -k > 3% (have different ways of being permeable) %7 + — #% -

5. A3 bk A FEI Y uEE ééz%‘f,ért R AR A2
TR BT 2T AT ¥ 'I%"?;K.f‘-é:% A0 Fe AR eRE UL o B AN PR
BB B OE G OREB IR SR et Vf.l (relational metaphors) * 4 jg 4 i#~ 1 £ 5 3%
W E AR PR Y R R A o ROE AP A
A0 E FEpen > & AR RN 3 T IE R endE fgri B2 o (NAFF YT X
B0 TR TR R A T 3 B R 0 overtime, actors A #3E B
B Al e o )

6. 7 LR~ 28 A A FHB» & £ F D insider perspective 3*41] > one
alternative, - #RFIN 7 B HHEE LT & R4 DE 27 T 5l
Mias  LEFTR - L fRhpig o P HEP G Z LR m‘“#] iy
i%a ﬂnﬁﬂ(ﬂkm)&a%}ﬁ%Wmﬁh»ii iAo

7. F p¥ > relational approach to learning contexts, % %32 X g B » g
B LR TR A 3 s FhHE VR URE R T RIS F e it AT
+ -Z_implicitly and spontaneously ]yt #i H = (explicit decisions) # 3 =
e W

“In the view of Pels et al. (2002:11) ‘objects need symbolic framings, storylines

and human spokespersons in order to acquire social lives; social relationships and

practices in turn need to be materially grounded in order to gain spatial and temporal

endurance’ 7 A3 —3 i Fﬂﬁ IpF iF e EELF B REAAE R ET AL BN

FoPRpEAEFRF > AP E“ufm@rﬁ g e B R o AP R R R

T T EARY H A ﬂm(performatlve)% B ZiedE Bl P.165-166 -

8. Wk APRIFATIIAVARIELESD g 4B IR ﬁ;@;\ el

FAZERPEE G £ B R PEE kg ?%’ G A
transaction and participation. Transaction: the ongoing interactions between
living organisms and their environments. ... Contexts for learning exist as
social practices and transaction with such practices takes the form of
participation. ...According to Dewey the ability to use symbols — that is, to
make a distinction between things and their meaning — itself has a social
origin. Symbols do not have an objective existence; they only exist in social
practice, which means that access to symbolic resources can only be gained
through participation in such practices. (Biesta 2006) +4ri® %24 3 42/ >
LEBF R FFLFS T LT By « FFRNF LG - bl Fap
FEE#gd e pes 75X Mﬂ”—g C s LRV H -
Researching learning contexts itself becomes a hybrid space of research and
learning (p.169)
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Haggis ## 7 % 7 & #-p = % & g % AR R B R e
B > @ 3 L F|E g Bk 7 broader view of the data - 7 & B4 #
overarching principles, m T_& % 3 # e % ~ 3 4 3 H 0 8 0
;% ¢ ¥ 45 % insiders’ intuitive knowledge of their own social worlds, F P
B EFEAR S PARSEL B GhEAIT)  REFGFEY FHRIRE
BV ena R 0 & iR A% (thread) 38 chpattern 7 BHEHFEE 2 0 TR
FEE K etk oLl o 22 careful and honest £ 3 - 0 F A KRBT
s BB RET i gZg R
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Edwards, R., Biesta, G.,& Thorpe, M. (2009). Rethinking Contexts for Learning and
Teaching: Communities, Activities and Networks. London, UK: Routledge.
(pp.91-118)4#

Latour, B. (2005). Reassembling the social: An introduction to actor-network theory.
(pp.191-262)4% + 4% v F 4L

AFEA I FAEE S Z A AL I

:u

Edwards, R., Biesta, G.,& Thorpe, M. (2009). Rethinking Contexts for Learning and
Teaching: Communities, Activities and Networks. London, UK: Routledge.
(pp.91-118)4#

IChapter 7 Mediating contexts in classroom practices |

1LAF 4~ dx']t}_fr%fﬁa‘%ﬁ’» % $5% (multimodal) s gk » 77 3 K EF o 4 dofe 2
fofodb oo PR B 0 EE O G THRoR T F B fomE g
2 v e B RE ﬂi BB oo G g PELEDE R kg o IRT MRS AP
Bl TG AT AT RLE B FREDBEE TR

hd f o (p92) 2747 3 F e B Fr ket 8 R R ehB T e ks ¢ 42
%, é‘i—*/ﬁ*—q PR B ESARFTGEZHIFL RGN E F R P o ip Y
- ARG R ARET - GV RER DL RAZHFS L PRE
e (p.92)
3?{;,;?‘3"«1—\" B3t B3 BT
L3 AT Rk it o (p.93)

4.% j\m;}wIE—’_B-—*FFé“'H_(«@%‘r VS.£ 4)e (p93)5. %3 V2Ll iS4 cufses
TR RE e FWREEFERIA TN, T EF UHELSTARE KT
B BECL EVHWEL ARV UBEHK T I L 41 el o
(p.93) 6. i 4rs-im ¥ 5] & 2D #EF| 3D - (p.94-96) KFF T ¢ Wi F w
TR0 o W 2 PIRDE R SRR A T T - it e
PR ienz MR R R L SR AR 0 dp $T e REaic

BFE R RARAREY GRE o T F - BB AL e o Hmir R
EBEFITERRIE MNP wE A o KA F RIS B L

Tt A e/ k3R o B4 AR e R IBALE L EPEL A R o B 4

=1

¢ R ERE TR

_\
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SRR P SRR 07 R S T 2 A Rk e
Rk o

TRERKT? 4 AN DR ELETBE TE L hs SHERT v g

#m%:ﬁ%ﬁxﬁgimmim P AR R F L & e 3R
A o (p.96)

Bk T Z B P WA P fed > doP i BT R R BB 2

ol B F BT BAT LY > HRTIMELL - (p.101)

QIR FAMFAMK BN EF AFBMNTS » Fd FHY chifr - 54 - 4%
ﬁ\ﬁgﬁﬁQJgﬁﬁﬁﬁ%ﬁéaﬁoﬁﬂiﬁﬁaﬂiﬁﬁiﬁmi
BALED- WL MW HER KRG REAET ULRL - BAFROHE
& o (p.101)

10_3}3:33?)‘1—‘51%{- e AN B SRR OREES S
BEAK c HEHIREN D BRET - BEFEVREK

T % FRAL R Sk
g%ﬁ%momiM)

| Chapter 8 Worlds within worlds — The relational dance between context and |

learning in the workplace|

ladkhiE o mma frg’ﬁfsr’ﬂmg_?k F g A O 1 S e %‘r&rfa ’75'3’&_
flEfeg@p e PEYHR I F AR E o (W2 B 2
pﬁﬁ’ﬁ%ﬁﬁéﬁﬂm$\4&@%\%ﬁ%ﬁ?ﬁ¢?w1£%&ﬁ@éﬁ
52)(p.106) fteiEEtL iTF F Y A T{rl T TR F 2 ML G fEps
SR R R EREYBEDERFIZESHY - ﬂ\'z;%% i
Fl g bR fez B 4pS 8% MAE 2 BRI OE Y BB DD Lo

2.“relational dance™: "k | &2 Tiwg | 2 FFen T4 S M HE o (p.106) § B
A e PR iR R AR R KR AT BB R ,T&lg’sfi TAEFEIR o

LY REH LY S AR GE LV FS SHB SV HR L AR A
FREREF P EG AR e viPEA R mEh R B IR K2R .
(p.111)

4504 % Bk o

F":n
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Latour, B. (2005). Reassembling the social: An introduction to actor-network theory.
(Pp.191-262)4 +4f v 3t

- ~deiPILf2 Latour f< ¥ - &% % 2 [political relevance] &, i& 5

1. % Sociology of the social(#:- § it § & )% &

(1At g b4 inieit ¢ 8 (4 £)

P4

when social scientists are asked to give expert advice on social engineering or to
accompany social change, some sort of political relevance might ensue from these
studies, but only after sufficient knowledge has been accumulated....

(2).4F

ARG - B R -G T E A AR AL R

P3-4

the adjective ‘social’ to some phenomenon, theydesignate a stabilized state of
affairs, a bundle of ties that, later, may be mobilized to account for some other
phenomenon.

2.t sociology of associations(M 2 (585 ?)ehidt € &) R T

(L)actors ¥ A ¢ 4 & 3 PRt o H FH AT U @étéﬁ;ih %

128

If the social is a trace, then it can beretraced; if it’s an assembly then it can be
reassembled. While there exists no material continuity between the society of the
sociologistand any textual account—hence the wringing of hands about
method,truth, and political relevance—there might exist a plausible continuity
between what the social, in our sense of the word, does and what a text may
achieve—a good text, that is.

155

P: Touche’. But your question was: ‘What can I do with ANT?’I answered it: no
structuralist explanation. The two are completely incompatible. Either you have
actors who realize potentialities and thus are not actors at all, or you describe actors
who are rendering virtualities actual (this is Deleuze’s parlance by the way) and
which require very specific texts. Your connection with those you study requires
very specific protocols to work—I guess this is what you would call “critical edge’

and ‘political relevance’.
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258 A different definition of politics (& = 43T & Fripit ¢ & O 748 2343 1)
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p249 What sort of political epistemology?/ = #® * specific domain?4;#|

pp253 A discipline among others

4aF¥ - IFELFEL R

2-1=R3F(R* PIOFREABS 2T HRIR)

1.How to deploy the many controversies about associations without
restricting in advance the social to a specific domain?

2.How to render fully traceable the means allowing actors to stabilize
those controversies?

3.Through which procedures is it possible to reassemble the social not
in a society but in a collective?

= ~ 4@ 2% No group, only group formation”No work no group”
*z 3| sociology of associations(® (¥4 .5 ?) sk ¢ 5 )£ Sociology of the social(A-

§ ik § )R R

%4 Latour f~ ¢ - A% 2 2 [political relevance]

3-4

which non-social activities take place; it is a specific domain of reality;it can be used
as a specific type of causality to account for the residual aspects that other domains
(psychology, law, economics, etc.) cannot completely deal with; it is studied by
specialized scholars called sociologists or socio-(X)—‘x’ being the placeholder for
the various disciplines; since ordinary agents are always ‘inside’ a social world that
encompasses them, they can at best be ‘informants’ about this world and, at worst,
be blinded to its existence, whose full effect is only visible to the social scientist’s
more disciplined eyes; no matter how difficult it is to carry on those studies, it is
possible for them to roughly imitate the successes of the natural sciences by being as
objective as other scientists thanks to the use of quantitative tools; if this is
impossible, then alternative methods should be devised that take into accountthe
‘human’, ‘intentional’, or ‘hermeneutic’ aspects of those domains without
abandoning the ethos of science; and when social scientists are asked to give expert
advice on social engineering or to accompany social change, some sort of political
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relevance might ensue from these studies, but only after sufficient knowledge has
been accumulated.

118

Even once reality has fully set in, the question

of its unity is still pending. The common world has still to be collected
and composed. As we shall see at the end of this book, this is where the
social sciences may regain the political relevance that they seem to
have lost by abandoning the ether of the social and the automated use
of the critical repertoire that it allowed. There is no rear-world behind
to be used as a judge of this one, but in this lowly world there lie in
wait many more worlds that may aspire to become one—or not,
depending on the assembly work we will be able to achieve.

127

Textual accounts are the social scientist’s laboratory and if laboratory practice is any
guide, it’s because of the artificial nature of the place that objectivity might be
achieved on conditions that artifacts be detected by a continuous and obsessive
attention. So, to treat a report of social science as a textual account is not a
weakening of its claims to reality, but an extension of the number of precautions that
have to be taken onboard and of the skills requested from the enquirers. As it should
be clear by now, rendering the production of objectivity more difficult is the name of
the game. There is no reason why sociologists

of association should abandon that constraint when they abandon the sociology of
the social and when they add to the discussion a fifth source of uncertainty, this one
generated by the writing of their own studies. In fact, it is quite the opposite. If the
social is something that circulates in a certain way, and not a world beyond to be
accessed by the disinterested gaze of some ultra-lucid scientist, then it may be
passed along by many devices adapted to the task—including texts,reports,
accounts, and tracers. It may or it may not. Textual accountscan fail like experiments
often do.180

180

The same epistemologists who have fallen in love with Popper’s falsifiability
principle would be well advised to prolong his insight all the way to the text itself
and to render explicit the conditions under which their writing can fail as well.
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By contrast, it seems that too often sociologists of the social are simply trying to ‘fix
a world on paper’ as if this activity was never in risk of failing. If that is the case,
there is no way they can succeed, since

If the social is a trace, then it can beretraced; if it’s an assembly then it can be
reassembled. While there exists no material continuity between the society of the
sociologistand any textual account—hence the wringing of hands about
method,truth, and political relevance—there might exist a plausible continuity
between what the social, in our sense of the word, does and what a text may
achieve—a good text, that is.

155

P: Touche’. But your question was: ‘What can I do with ANT?’I answered it: no
structuralist explanation. The two are completely incompatible. Either you have
actors who realize potentialities and thus are not actors at all, or you describe actors
who are rendering virtualities actual (this is Deleuze’s parlance by the way) and
which require very specific texts. Your connection with those you study requires
very specific protocols to work—I guess this is what you would call “critical edge’

and ‘political relevance’.

160-161

duty—that of political relevance—with the other two. For perfectly respectable
reasons that are related to the necessity of modernization, to the project of
emancipation, and to the sheer difficulties of empirical inquiries, you begin to
substitute the actor’s composition of the collective with your own definition of what
holds them together. You begin to ask what is a society and in which direction is it
headed.Although I am sure that such an intellectual strategy might have been
productive in the time of Comte, Spencer, Durkheim, or Parsons, it has now
becomedisastrous.When a social explanation is proposed, there is no longer a way to
decide whether it is due to some genuine empirical grasp, to the application of a
standard, to an attempt at social engineering,or to mere laziness.With the confusion
of the three successive duties of social science, the social has become thoroughly
untraceable even though social explanations keep proliferating effortlessly. To be
faithful to the project of a science of a social—now that thewords social and science
have both been refurbished—we have to overcome the mix-up without abandoning
any of the three original duties. After having shown in Part I how we could deploy
the actors’own world-making abilities, and before tackling in the Conclusion the
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tricky question of political interest, I now have to show that it’s possible to follow
the settlement of controversies without confusing such an inquiry with the other
two. Yes, controversies are closed and uncertainties are settled, but this is also the
labor of the actors themselves so this too products empirical traces and so it can be
thoroughly documented. As soon as we let the actors clean up, so to speak, their own
mess, some order can be retrieved which is quite different from the inquirers’ own
attempts at limiting controversies in advance.

172

The aim of this second part is to practice a sort of corrective calisthenics.l will
proceed in three steps: we will first relocate the global so as to break down the
automatism that leads from interaction to ‘Context’;we will then redistribute the
local so as to understand why interaction is such an abstraction; and finally, we will
connect the sites revealed by the two former moves, highlighting the various
vehicles that make up the definition of the social understood as association.2210nce
this alternative topography has been sketched, it will finally be possible to discuss
the political relevance of sociology without confusing the already made society with
the delicate and risky loop of the public. Then, and only then, will the collective
have enough room to collect itself.

249

And yet | must, in this conclusion, come to grips with this way of doing social
critique because behind the apparent question of what is a good science there is the
much trickier question of political relevance. If the first kindles passion, the second
triggers rage—and rages, too, have to be respected.

250

But no matter how respectable these reasons may appear, they should not suspend
the labor of deploying and collecting the associations. If what is to be assembled is
not first opened up, de-fragmented, and inspected, it cannot be reassembled again. It
does not require enormous skill or political acumen to realize that if you have to
fight against a force that is invisible, untraceable, ubiquitous, and total, you will be
powerless and roundly defeated. It’s only if forces are made of smaller ties, whose
resistance can be tested one by one, that you might have a chance to modify a given
state of affairs. To put it bluntly: if there is a society, then no politics is possible.347
So, contrary to the first impression, there is a strong conflict between gaining
political relevance and offering social explanations. Or, at the very least, there is no
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As | have already stated several times, the great danger of critical sociology is that it
never fails to explain. This is why it always runs the danger of becoming empirically
empty and politically moot. Leaving open the possibility for failure is important
because it’s the only way to maintain the quality of the scientific grasp and the
chance of political relevance. The definition of a social science | have proposed
here by building on the sociology of science should be able to reclaim an

empirical grasp, since it travels wherever new associations go rather than stopping
short at the limit of the former social. It should regain political significance since it
tackles again the question of assembling with the new participants that which has
been ferreted out. But that requires a simultaneous tuning of science and politics.
Not ‘seeing double’ is what we have learned from studying science and society.348
The idea is not to strive for a purely objective science of the social, nor is it, if the
dream of a disinterested science is abandoned, to see the social sciences bogged
down in the dirty tricks of politics forever. It simply means that another distribution
of roles between science and politics should be attempted. The difficulty comes
from deciding what it means to study something if it is not to alternate between the
dream of disinterestedness and the opposite dream of engagement and relevance. It’s
worth noting at this point that ANT has been accused of two symmetric and
contradictory sins: the first is that it extends politics everywhere, including the inner
sanctum of science and technology; the second is that it is so indifferent to
inequalities and power struggles that it offers no critical leverage—being content
only to connive with those in power.349 Although the two accusations should cancel
each other out—how can one extend politics so much and yet doing so little for
it?—they are not necessarily contradictory. Since the Left has always leaned on
some science to reinforce its project of emancipation,politicizing science amounts to
depriving the exploited from the only chance they have of redressing the balance by
appealing to objectivity and rationality.350 Although the false sciences have to be

253

If it has been difficult to pinpoint exactly where ANT’s political project
resides—and thus where it errs and should be redressed—it’s because the definition
of what it is for a social science to have political relevance has also to be
modified.352 Politics is too serious a thing to be left in the hands of the few who
seem allowed by birthright to decide what it should consist of.
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Positivism—in its natural or social form, in its reactionary or progressive form—is
not wrong because it forgets ‘human consciousness’and decides to stick with ‘cold
data’. It is wrong politically. It has reduced matters of concern into matters of fact
too fast, without due process. It has confused the two tasks of realism: multiplicity
and unification. It has blurred the distinction between deploying the associations and
collecting them into one collective. This is what the advocates of a hermeneutic
sociology have rightly felt but without knowing how to get out of the trap, so bizarre
were their ideas about natural sciences and the material world. Together with the
reductionists they love to hate, they have misunderstood what it means for a
science—social or natural—to have a political project; hence, the false alternative
between being, on the one hand, a ‘disinterested’ scientist and, on the other, being
‘socially relevant’. This is why it is puzzling to See that the sociology of associations
has often been accused of being ~ ‘just descriptive” and ‘without a political project’
when it is, on the contrary, the sociology of the social which has alternated
feverishly between a disinterested science it could never deliver and a political
relevance it could never reach.

Collectors imagined to render the cohabitation possible. The LSE student that was
so puzzled by ANT in the Interlude was right to strive for political relevance; so are
all the young fellows who enter into departments of political science, science
studies, women studies, and cultural studies to gain a critical edge, to ‘make a
difference’,and to render the world more livable. Their formulations may be naive,
but it’s hard to see how one could call oneself a sociologist and look down on them
as if theirs was just some adolescent dream. Oncethis urge for political involvement
is no longer confused with the two other duties, once the recruitment process of new
candidates for collective life is not interrupted, the burning desire to have the new
entities detected, welcomed, and given shelter is not only legitimate,it’s probably the
only scientific and political cause worth living for.

258

political epistemology, not way to avoid ‘pollution’ of good science

260

This is what I take to be the political project of ANT, what | mean by a search for
political relevance. Once the task of exploring the multiplicity of agencies is
completed, another question can be raised: What are the assemblies of those
assemblages?

265

freshness of results that can guarantee political relevance
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Fox, S. (2017).Studying networked learning: some implications from socially

situated learning theory and actor network theory. In C. Jones, T. Ryberg and M. de
Laat (eds) Networked learing (pp.77-91)

51 Goal:
e to discuss networked learning (NL) in the light of actor network theory
(ANT)
e and related social theories of learning and knowing
NL

e Fox wanted to problematize the notion of networked learning: what is meant
by “learning” and what is meant by “networked”

o  “learning”: in addition to learning inside the school settings €<=
one should also include natural learning/ informal and incidental
learning/ and socially situated learning (through the Internet and
other social networks and spaces in our everyday lives). Doing so is
important to enrich our understanding of learning (Lave and
Wenger?, 1991).

? Communities of Practice
Wenger on YouTube 2013 Dr. Etienne Wenger: Learning in and across landscapes of practice
Author of Book: Communities of practice: Learning, meaning, and ldentity 1998
Research is theory building (theory of learning) go back to time in apprenticeship (before institutions
of schooling)
They found learning does not take place in a direct relationship between a master and a student.
Master imposed a figure to let younger apprentice to ask a question/ engage in learning. To give it a
name: community of practice.
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https://www.youtube.com/watch?v=qn3joQSQm4o

o “networked” typically implies through Internet. Again limited by
seeing the medium as a transparent vehicle within which a meeting of
minds and stored information is possible. €<—-> However, ANT
extends our understanding of networks — which looks at networks as
heterogeneously spanning humans, nonhuman technical artefacts, as
well as natural objects occurring in the world. ““...social networks are
nearly always mediated technically by some form of material
medium, the electronic medium of cyberspace being only one form.”

e Jn <= P.78 Footnote #2 Fox z.p? Lave and Wenger (1991) #+ 2
educationalized learning 4= ANT #+2%] overly socialized social theory.
¥+ ANT % 3 - the social and material worlds & & - 42~ % 7 &4 B (7
TRIA ) ,Tfaarlb CoP / social learning/ socially situated learning > 5 %
H_7F &t situated concrete settings @ 2§ 2 #% % it ~ disembodied ~ ¥ %
f 3t L ArAE 8 (cognitive realm) o #7r2 » ANT ¥ social learning theory
(SLT) or CoP #%% 4 ¢ mind-body = ~3hi 4 o B ** SLT,ANT 2 f 4
e 4p 1222 4p B (diverge) 32 Fox (2000) -

5.3 Networked learning and critical pedagogy
Critical pedagogy

Studies of apprenticeship
md |egitimate peripheral participation

-

Learning as trajectory into a community of practice

A social theory o? learning

some key concepts

Where dowe b __

practice _lJearning  identity

\ ] ATINC
- What is our
experience?

Jean Lave retired from UC Berkley on YouTube 2011 Everyday Life and Learning
‘We are always learning what we are already doing. ” That make us Apprentice of our own
changing practice. She is a social anthropologist.
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https://www.youtube.com/watch?v=FAYs46icCFs

Critique of mass-education or schooling: the (old/ banking) model of
education sees students as depositories to be filled up by teachers who have
already been filled up. Content: abstract body of knowledge, which has been
divided by subject areas and distributed through the curriculum in schools as
factories for filling minds. Both teachers and students are alienated in this
form of education.

<-> learning communities aims to maximize student participation in the
framing of the topic of learning and the skill of critique (so that personal
interests and motivations are engaged). Freire (1972) refers to the idea of
problem-posing education (1972), in which students participate in defining
the problems they work to understand. €< - without this personalization of
content, learning is simply a memory test.

o Toincrease levels of participation “To begin, the professor must
genuinely value everyone’s presence. There must be an ongoing
recognition that everyone influences the classroom dynamic that
everyone contributes. These contributions are resources [which
enhances the collective goods]. Used constructively they enhance the
capacity of any class to create an open learning community” (hooks,
1994:8)” (p.80)

o (1) Traditionally, only the professor is responsible for classroom
dynamics. The professor cannot escape a higher level of
responsibility for these dynamics, but ultimately “... excitement is
generated by collective effort” (2) Learning community based
educational philosophy and practice requires a sharing of
responsibility for learning methods, the curriculum followed, and
assessment procedures adopted.(3) While these participative
practices take time, they allow participants to customize their own
pursuit of learning helping to prevent the estrangement of the
person from knowledge.

There are two broad orientations to open and distance learning; #1 the
dissemination model (similar to banking theory of knowledge) centrally
managed more tightly, referring to the conventional/ authoritarian
education; and #2 the development orientation which develops the whole
person, referring to the radical/ progressive education.
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5.4 NL and Socially situated learning

e SL (Lave and Wenger): Learning and education are not the same thing. (1)
Iceberg of learning. (2) Learning can stand on its own. (3) SL seeks to
understand learning in context.

e Cyberspace presents a problematic social space for researchers:

o More abstract and decontextualized environment than the F2F social
world. But we do things with words, and we act in cyberspaces. Not
simply an extension of everyday social space. - Cyberspace is a
timeless universe, a universal abstract knowledge - NL is not
simply an electronic version of normal F2F education, on the
spectrum from authoritarian to progressive.
o Cyberspace (comparing to TV) and NL are interactive. The social
and technological are inseparable.
5.5ANT
ANT recognizes that things act upon each other and upon humans.

e Examples: Traffic lights / hotel key

e “Human are aware of some of the networks that shape aspects of their lives
but how many are they are not aware of? ANT recognizes that things,
people, whatever, only ever ‘act’ in ‘networks’. ANT prefers to use the term
‘actant’ ({7 #> 48) which suggests both an agent and an active (or even
reactive) process.

Traditional LT should be revised concerns  “learners” and “the learning process
(what happens in the individual’s mind functioning as a memory device or a
knowledge organizing device)”

e In both traditional cognitive and educational theory, knowledge is presumed
to exist already within the minds of a teacher or other expert but also
codified and stored in books, papers, diagrams, figures, ... which are further
organized by syllabus and teaching methods. Hence, knowledge is abstract.

e <> Insocially SLT, knowledge is embodied in practice, which is socially
reproduced, supervised, and modified over time. Knowledge is socially
distributed within a community of practitioners, rather than within an
individual learner’s mind. These networks might include multiple
communities of practice, but also include other social groups, concrete
materials, artifacts, and representational devices. Learning can transform the
network, extend its nodes, multiply relations between nodes, cut out nodes,
and serve the connections between nodes. Learning is one of the processes
which builds up and breaks down networks.
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ANT adopts a view of knowledge which is much influenced by Foucault (i ) ; a

view that sees knowledge and power as different yet inseparable sides of the same
coin (see Latour, 1986; Law, 1991) [The power is used to control and define the
knowledge.]

“... when you simply have power — in potentia (potentially) — nothing
happens and you are powerless; when you exert power — in actu (in
action)— others are performing the action and not you... Power is not
something you may possess and hoard (%]4#)... Power is, on the
contrary, what has to be explained by the action of the others who obey
the dictator ... ”

Power and knowledge are only of analytic interest to ANT when they are

in use. Power is manifest in its use. Same for knowledge. Knowledge,
like power, only exists when being used effectively for ANT.
Example: printing technology gives power to people who could have
access and makes knowledge immutable (accurate) and mobile.

NEW technologies/ cyberspace

It is important to look at how this technology process new communities
and how their learning serves the ties which hold existing communities
together as well as building new structures. (2002).

For an ANT standpoint, networked learning that simply seeks to
reproduce in cyberspace the characteristics of educational settings,
misses the main event, namely the appearance and emergence of new
networks and collapse of old.

ANT’s wider point is that actor-networks are not simply built from new
media technologies, but by ‘users’ who do new things with new forms of
communication.

To study how this takes place in actual case studies is what | recommend
as the study of NL. Findings might facilitate the better design of
electronically mediated learning spaces. However, the main benefit

would be to simply understand ‘naturally’ occurring NL.
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M (mentality) » 325 ¢ it ¥ 8 #“ &;sq; B Fr E e g g (ties)frak
g§IBAN Y hE & -
6. Chapter 2 j&~ it (LELIF THAL ¢ P R PLL - chapter 3 &AL ¢ %
Ak BIFEI R (a4 2 s By o
» Chapter 2, The nuts and bolts of networks, through a cultural lens < it
BEOR LA RIL F
- ~ Nodes/Actors/Vertex( 4 Bt/ {7 > 4 78 ) ~ Edges/Ties/Arcs(:# 7 /i & 18 s/
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() g R prid- 27
g ERGEBRILGFHI TR
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R fov 2 B el o S (p. 16) 04k
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()~ 1 E%‘]ﬁ’im” ;‘ ie;_ﬂg_ﬁz D KEET AU A kA L - kg r o W
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enids ¥ — g S o B A dri- chendi 4 > P @] FILA T
B BHOERS Y 5 3 LF RAGLENE Bk aEl o v
“ﬁﬂ?wf?%ﬁﬁ'”’%%giwﬁ+§%ﬁt?@ﬁ% B )erm 54 s
AR e B R A 16) o

) ~ Nodes/actors:

1. #7 - 42 Nodes 1 #4512 & centrality(® < f2/@ wR)> £ 8
H_degree centrality B8 ¢ i > — BEEG I H 8 Bhendc R o A% S
PosELG A% o ties o T T R A S o B R 4 A% 3 (p.
16) o b4ep A% 5 PP R e X M AR AR SR T - B F A
- B2 AN SIARE o AN FRE AR RERFE T
FHIBOL K -

2. ¥ - fEEAL € %09 R <0 substantive attributes 7 & 1(p.

17) i BT AR 2 R B R Bdee s (7B e
WHEAHE ~BMI & 235 F (S 87 £ 5 2 it gi&) u,f;,*k‘

tPeiE 4 ¢ (speed dating) e ¥ BIP% & ¢ F en§ Mt T R E
Bl s HEE A i el BV E R B R

5 AEEY ARGP N o ITF AR PMPFAY G 2 L
ho Bt A FINL P cihiT e hif B E £ p) o 1F

FERARGEFET XA MRS A LRRP ER L AL
RELZag gAPATfofE- Brld PAILLFiRS G S
S 2 i&{;g B %A {?j[ﬁ%ﬁh,’a 1o
#¢: Atie can record almost anything.
- BERRAOER (RRG AREIGE) § e ST
doid ¢ B R (MEHE) P A R PR A E R - BEMOE R LA o
*?%ﬁﬁ@%?%\ﬁ#%#\%@\%%\éﬁ)wwﬁu—
f’:\i’* v 3 BE_Twitter) » & AT (P L d- BREB ~ - Bad o
1) o
‘ﬂkwbﬁf*’f“{— LEdFIE A kP § nodes #_i.
M(FH ) edges ¥_% %"'(fﬂﬁv—‘*‘ T ) iTX 5 WE A FURE
kg ,rﬁv Z_nodes(F #8) - + edges(it % S MRE) M R o &
Fenfe om0 e e A R R e %
(physical) » £1 & > & inde H B chv it £ & st i e (pp.
17-18) = 1T 35 7 #(nodes) & 2 A 3ufe /8 & chih 6 2 ik ds o
Ay H v L F R e
4 & Ties erdF 14 (properties) ¥ Jf 71 &, e & 2 4710 ¥ 3 BE T ties
v #ez_ Eﬁé\ﬁ; types of ties, or relations
I. iz ® — & nodes(F %) MEF LT b o bldet B
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PPAV e BB 4 Bl GE2 s bldck - 497~ 3L
k—%g\—tﬁﬁ\k—ﬁ@é&§$% e i 2 B

él
i. w% el dFd 2 L RE Y LY ERAT blAch
FLMEAPRDEFLFELF IS NI EH G
multlpIeX|ty PREZ At b- Bl s M E F2ESE
-Fadaivs uf—“ﬁ;g; LHELIEHRDIERY o
ﬁ*z.? I‘*{@ SRV R NN s =S T G ER R A *Mr
T L EARA 2 B RSP, 18) 0 T A A &
ie ¥ A AR < (sociability) o B A ek & bl hoid #ERE 2/
¥ 4F [+ % (brother-in-law) -
4. 3333 %o B (weak ties and strong ties) s % 4 : i’riﬁ’f 51 % Mark
Granovetter L BL » 35 533 3@ B §_A '"'TiL- B - {mﬂ*?’“ N
5 &~ A% R 0 o reciprocity(T &/3 ;fplral) A< A ??iiﬂ
4 ’ﬁ WERAREE> B FiA Ba i APREE FEFR
Az R RAPE P A BRF ARG 0 BB oA EE S 9
(directional) » — £ 5 2 ¥ it 20 - R L g 0 IV I
T RIMAINLE A N E gy -ﬁ Ile— 3REIL M e o FpL o, iF
s bhBrid g LB gpre e RYRY B 5]
y R %+ £ é“p%*w“ ﬁa? % en32 % (pp. 19-20)
= ~ Ego-networks ¥ - {78 4
# % 0 - B nodes fh4ft 4 (embedding) » ¥ A 23 ego-networks o — 1B g
Bd-BLESERFE %V BB g end ﬁﬁ%—‘ﬁ > Ego-networks
ll;}’i‘{me’rfﬁj;ﬁiﬂ\ TrERPELEFA T 2R BE % YT SR
' x T*{Lréﬁé—mﬁt CHFABEREARDRFIEREE > B REE Ay -
fl?‘ AP A2 BETES Ao APETE RSB PR BRELEL LT
IAREFTR S o R E > B PN R ERIS R AR T2
LA A Glhed FEMHE A RS G F @ 4E
Dyad = ~ % # & &
dp— B g- ¥ nodes o & Adp v e 2bdg e 14 ci(directed or
undirected) - dpe - HodeR 2284 g §_advice ties > Zhip e theh- 5
hodf B & K& 1% 4 (collaborator) - % 4 7 4 % endiffusion processes 74§ iE
A2 — & dp e (4 ohid g (directed ties) £ 214t fi- ch(asymmetric) - % $ 48 4
g ot el F 249 3 sifreciprocal/mutual o % % 7 e fEaf s e & R
T IR OR A AR RS ALY 0 L R - RER T R R
VAR AP SRR A IF gL AR AR EER O EVEIF
BELA € EREFI v 7 L4 w47 (paid forward) » /w43 £
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Ryps ot ties 2 ¥ 0 A Efv LR R ¢ IR S oiie § 48
AL MR AL v LR R g ARG T R e

t2(p. 21) -
2~ The crucial notion of Homophily & & e T3 m3g % | #£4

(-)-~ _3@3{;5\1&%?—& o AT TERIER WP LR GOE
P R - HABE LT SRS bl FET A8
fa%E ~ 1w \&?rizl_ﬂ’ﬁﬂ«i Jer KT S F RGBT A£STE

R SR
LEDEFTRIE 10 R

=

G EEANFR L8 ¥ F G RS By

(=)

Fid oo plaid o ivg
“E AP RS

. ,Fiﬁg,}tﬁ.mﬁn@mud WhprASfer MBm il FlE 7
REERIFIHHLRIRFO AFAANEROR EPw 0 S G
R Py ELY 364 4 X E2(pp. 23-24)

2z Y e
ANy < i
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7~

7 ~ Thecritical importance of Triads = % B (= & - )ehE & £
(=)~ “The friend of my friend is my friend.” # “The enemy of my
enemy is my friend.” (p. 24). * &REM R F 0 5 £ B A DR R
§ SR - ¢ﬁmﬂﬁ{?$*‘ﬁ?m’ﬁ% A P
(=)~ PP B x &2 4 (undirected) b k0 R A F = £ - g

MehpE iE *ﬁ = @A transitivity(GE 45 12) 2 cycles(Ph3k) P 4

1. Transitivity £ sk @B R12% > FF A vz 2 > Hl4c AH B
FEEL CBHCHEF L (el FHEHT DI KM %) E
m%:}éﬁ (A4 PFzB B+ C A7 i €482 C)

2. fex 3 ¥ C g4 pr Ard pta 2 faak(cyclical)?) st (24 & 14~
PEANE) o Gl T 7 B ER B PETRM o R
equality = % o fge s chie i o F LR BTRM R Mt
STEGREL LHMERL G T H a3 (. 26) -

(Z) Fl 2 E-MGALEG L& BEMGLATE  EHBHG
LR F IE B rg K (hierarchy) 5 Bt » A2 B P % > A& C AP
%0 e {B %1 C 72 EJp % pF o £ T g ehF | (structural holes) -
TP € 7 4% % brokerage 413k -

(z) -~ i*lf:; ifﬁét EAR Y CEBRET ARRE o blde o B
Fe A MenBd i ¥ ac§ @ F tolerance & & v JRIROBE TR a0 A )
WAE A ERE AL TR e BREM BN L G T X

IR & AL R SHM A P fes v F‘P“’K{fiz - &

(p. 26)° 1T B AL R ik € F 7 Simmel (1950)h#= 7 K p 43¢ =
M R Rl & o

L Fh - BRfsFaz &Mk - CAFREBCiwRds
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B Cx 72 3z Simmel izt ehhl 3 = 47 e & 2 0%
ARE R E (e AR RPN G Gl4e- BABEY TR
G enfER W g hF =k *—wv—r A3 22 FFH> gELA
RE4iFEBE Cua): + 3 aw%w' THF B & C gt
B Y B R B ’Slmmel i g ,,@\;3‘1 flend = 4 |
(tertius gaudens, the third rejoices, from George Simmel, & FA4- ¢
SR ARTEEE R SES NSRS RS * E SRR
B A B E s {1 SR " @ sz (divide and
conquer)j g A2 o B4rR A BB A IZERIAFH I EEF
5enta o - ix “5‘_5‘1’ ERA M ET LA dl- BN
FEAH § R ROV R v e S TR ) e
2. ﬂ‘i';é{: FE-’}’{Q’J:‘L*?_E % IR I = N = i = s i,f%fﬁ
FiamF rATAEORAE AR CEBRHE S T g
L AR PRSI T i € A (p. 27)
= ~ From Triads to Larger Network Structures j& = & B % 3] { < chie R 24
(=)~ Cohesive subgroups B =t B A2 B#EHF C-C2 3 A¥ B
HREA A E AL S B At % B g % a8 (locales) F e E
- Hg RS F Bt dpid o AL - ] B i (clique)(p.
27) -
1 AV ¥ Rk € AR S 7 P fASE aAdk € 4 1% (Object) @ 2L
%8 > cohesion Iﬁ] REBMAT BN P AN S BAPF A
WarfRmbREAEFIORPFE A - BB E R
H(p. 28) o Tl o F7 f B e B e & B (bldr g # e
Bag) #exppran THgR o228, 2232 F
%J'Eéi\. ’Faipg »;ﬂ?ﬁ'*‘ ,aq_;fbi;gﬁg%;\g; - A o
2. A FVNUFTAFERRIEF G ASRER T 4o A B B
8 éﬁi’,&—ﬁf,&*’ FEAEBXBE DR
3. JEF it kg o LWIIFLGTEL g % A R 0 LR
iR 3T ARE S (A0 i3F slang & (7 3 argot) o ¥ 04 EE S i S )
AgREAEET LR SRS (congregate) oS Fd
Fnt F.Ja;mr,i«é’ WAL > F 0 T Y Fpfeh i
Flkor wPF o FHME TR RITL - A e SR o
4, TF Vo RAafFHRo BRI T EF L R e rid F
e Z 5Tz AR T2 r—‘ki& Ve (B S e |
RE)T IR e Glde A ) X B C il % > AR Co &7
NEFE ALY C AEANEFECHI A AL BEG 5 E
AR e AE C T e SMpre e THRG Paad £
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(multiplicity)frat ¢ 35 & chds i R EAL € MF > £ L chie A
17 ¥ i & 0E 2 (p. 29) -
(=)~ Reachability  jj % %+

B =t B R AR % & R BB A1y s | (ties)w #B it

(reach) » A7 #74 B4+ e 4 E_f i i& » gh(unreachable) - & ntﬁ

BL@ % > reachability # jj % |+ m%ﬂ LEE R = ;aiﬁmm@

LRI ek IR R U G S A A *i&.f’L’”Fﬁ]

W oo g bR S f v R 2E g J hi B i g (p. 29)

1 FHw3 J Granovetter 5 i 55 (strong ties)fr33 it & (weak ties) i
T M ARBGBHARF G AT S B R FIRGS UK
- BRI (Iocale)j |5 — BHR lgﬁf;}%#z:* e g4

L S fe BT ¥ SRR SRR L R TR B
Fl ’“‘é’*-ﬁ%’ri@( 33 5 )H i g 4L g ad ’*iﬁ%’ °o bl A
{4,@;3@ Biien, a2t HFe ok Wi S
pcs VAN d sl Ay 2T o Bd R
2 3;¢ it %i&frﬁﬁimﬁﬁﬁ(condum(p. 30) -
bossdg A ARy CEHET EXFIERS FIE Y
MR BEA D AP A BT LA gINE - fA5 F o Ft o
jf? 531 BB ART A BRS (conferon) A e R A K e B o

3. JAE RS TRy S B T TR RE (B
* Watts, 1999) » 4 ek = (at the local level) 7 Bf?», j -é%;g:
(tight clustering ties)fr-& i j i 5+ Aig 4 T3 B i B
Frose g many S5 ) R AR (p.30) - Ml
ﬁ?“b’é B 3d 0 BIEAIR BIE o2 i+ ] F’ug,;a_@fpgzg]k,,i.
2R e {#%’“"t;z—%i’? [

=)~ H|erarchy P % (pp. 30-31)
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EE o "é»’é'?m dff i g r T i. IR T W=l A
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2. *ARRBHEF CRLL] Dz LM BDREE o bl4e o Ty
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1.

4o I ETRAIZ AR BT A
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T ARk Bl o TR & B TR Y
P FIRRF I R OR R o R B A ST B

AT o
Centrality # w4

.iﬁ w R g o i (ties)> # 7 35 0§ i B EE(nodes)rt
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i BB (T S
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~
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(m)irsp et g2 f &d - 2 digfie "2 Frimde g L 3 0E% chgper” (2011 :
138) fe" A R e & ~ P~ a2 fE s P iy (BR{eB A ) 2 9F 45
R AP FII R Y h A hiF 52 3" ot le = (Crossley 2010b: 7; also see de Nooy
2009)

(T )AL 7 —-kmv FET(FeEEFED A Ren T APE)F FIE
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TR pRFRE P FRLIFEERREE 4 5 F000 hL A Lo
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Culture in Networks(Paul McLean, 2017)

2 F

Networks from culture: How norms and tastes shape networks(pp.111-133)

- F

Networks of culture: Culture as relational structure(pp.134-154)
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Chapter6 Networks from culture: How norms and tastes shape
networks(pp.111-133)
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More precisely, we will explore:

(1) ways in which cultural tastes and worldviews affect the composition and
topology(shape) of personal social network.

(2) ways in which cultural competencies and communicative skills affect network
tie formation.

(3) ways in which people’s cultural norms and schemas produce patterns in the

organization of social networks.
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7.Networks of culture: culture as relational structures
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Culture in networks (chapter 8)
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58-60| ## ;¥4 g TR - BrOs R AR B R an(influentials) -

(€ £ AR g RN N g A
FoFg s RE e 223 RaEfedl R gy ARH B L T
PLie AL 59 A Fe e jfp\ R " Al "(discursive
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pattern) - fe = B¢ g iEH o

4o Campion # &1 Alice 25 c:e § i 4 ~ Wesley chx § o
¥ ALFE o

B frdg 2 FH @ hd B ARl " (speak) & B
oA x How B RS g—f?L Ak & %;u;’ggyﬁqg;gg@ﬁ_o
P LA EF (advanced skills teachers) @ £ fa & ¢ -
GUREF A R R S R RART LR E T s

i

*#L;‘J’—'ﬁ KL
61-63| %

PFREFHY FF LA AR HIIK DA IR .

BR B S BERREERRNTE

FEHER A F Breil? EARFREE 2 g | aerike
7k A ik ﬁ\ﬁﬂ_m i&FlE o

ARERES B G F ALEHAR O R 2 iR
FCFF mFR:‘:Z-fr:,.m)g 2 Benb o Ak e 2R A & o
B REF R AR R AR BRREY ¢ T KK
Bt e e L & TH el (Foucault,1972)
&) 4Rl *"*‘Lr’ﬁ =3 ‘FK@‘_E FHEAe B Ca? % o
FEF PBLFC o 35T 2 P AR o

A g

Lo B
- B xR

63-67

B iE B 2 FdE

XHEF AR

AL R foscpF s £ D BIL Fo R 0 R B R SV
B e At Al

CRN SR el s RS

s S 0 FARR T RTIFROR E TR

A7 35 ﬁaﬁrsrﬂ,*j%{w PR FE o

BRA TAGERPLROP S FORUE Y HATREF
64

BpfapknT Fe KRR kg, P EpG,
Py ARG (XU E L NE R

muddling through # % 887 @ = 3 37 KEFNFH R

S F A AR 5§18 £ RREF IR -

Wil R gt GBE WL BT 57 f#E K HE
8

ﬁﬁ@ﬁﬁi ERFFEORE 0 M AHBEREEE
BRI RS ARAR G G F e

g

&
e

.“

—=

- fE BE AEEEARY o ML TG DREFAL G A B A e
(FH g RBERL T )
AR - R > RIS Y ekt (¢ g g follow) o
AR NATE HfF o
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Atwood 1 Sonja % 77 A" Kk ﬁ*u%’—\g;ﬁ

RTEREF e FOFF PV RE R P o AN B TN o E et
spchd (regime) % ¢ (B PR35 FEFEER)

AEARINE CHATHCET ORI B MAEE S 0 RA A- REELEP
fereLenfk? P LR 5 o

PRI e FRE AR R §FRAOAHSE Kol T
TAApR 2RI A EFARERGFAELLDTE o

67-70

*JG:%‘;B%‘Z;‘&_

R B R R FTR T A AR ¢ 0 BBk ok i hc
RoasnE o

blAc g FFo LR FfrEFF A ¥ LG R AT 2R
g o T A

PE TRk E 0 B2 REFE R RER D
_;%(0

5 ’ﬁ'\?‘é‘z . 1 ‘%#f(%|yﬁ_%ig ApTnle HERA 5 @ R HE%\;
BT VBRI o

70-71

SR
FTR it

© | 38

FEFG 54 iR A LR PR M AR L IR AR
LR PELE

ST S

(Atwood & fF-Fo i~ $ok ~ AR BRI § F % s P eha 7))
FEF PR hit t 22 AER LR Y

FRY ik F' mit g B 2 AL ¢ F TR (68)
BMFERNL 3479 &&Jm!x{?i

BRTTHRARFOLIPE RS - RREER P T ~ i
FREFRAREA R p 2 /oo

FeR i3 & 12 (double-edges) @ ¥ ac AL FiR o 2 EAT
ARV i3 & ot W s = N

FCRPAMEF S S FEEEA - AFEFY R Fie
T T REEW S G

Fge BB 5 A (vErd )ik € 45 % (social assemblage ) ant
P 1 precariousness

Ball i * Law fegtenf i » B3t 2 f P ohlf 5 F kb &
e R ER

Enactments are collective, creative and constrained and are made out
of unstable juggling between irreconcilable priorities, impossible
workloads, satisficing moves and a personal enthusiasms.
Enactments are always more than just implementation.
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Ch4. Policy subjects: constrained creativity and assessment technologies in
schools
< (72-73) Introduction

v' 3% ¢ | : standards policy (standards—>school outputs

v ¥kEF & 4 ! actor, object, subject.

vV R F TR 2R 2 ephigde $ B 1% 8 (raising standards) & 5 % gt
KER PR #F 2 SRARFLAFRLE a4z W2 social
inclusion and individual opportunity issues.

v rﬁg A B BE 1 RJE K A & 7raising standards’ agenda”is A2 ¢ Z & AR

L ErRE S F’

v éfz BT & Jﬁ: i 2L 1 (teachers as policy subjects)

< (73-76) “Deliverology” and “the play of dominations”

v %%i?%%'lﬁfu{#ﬁ PR FCR R IR 4 ﬁ*‘appﬁtﬁ 2 gT
A A2 K- LAER oA ﬁﬁ%’q‘éﬁﬁ’#&?ﬁﬂ? P 4
TR tr(technology of performance) & I > & > BT 32 ~ Wb die 3B 9 on
dtRE o AR ,Thv it (performance culture);‘éﬁi%] | :%‘? %"z 2. % o pl it
O ERRRREE T L SRS E
B FeBRA > A8 Bk o LR TP mﬁtﬁﬁ il Rag)
i %\iﬂ’ Tid sk o ipy A A4 PR oo

V O PHRESIRRF I FOTRE  RTIRERILFF G
W fedz Bk~ &8 ) diliver chain ~ i BB B o

v'...Day by day “pressure” for and “awareness” of and a “focus” on

“standards”, as a new narrative of schooling as performances.
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PISNOECDMWorld Bank

Global economic competitivonoss

Comparative national performance/workforce skills
<Ejsmuss hﬂorestbl
Secretary of State

DCFS/DIE

A 4

Agencies of government (e.g. QCA, TDA) and local authorities

Schools and competition

Heads ~
L‘ir CPD providers
School Senior leadership teams
improvement
partners .

Heads of department and year

Classroom teachers and learning support assistants

A 4

Students and parents and school choice

; Sy ‘
Figure 4.1 The ‘delivery chain': passing on the pressures to perform

<>

<>

(76-80) Focusing on standards

v' “standards” are identified as the major priority.

v Focus en i f8 R i
| R (X a5E7)

. HE- -2 %8k
. 2@ 7 Fe 2 4827 % 48 Rl %

v’ teachers, students, and schools, and pedagogies, performance, data and
initiatives, all of these objects and subjects are to be “focused” on, in order
to raise standards. # FTEFAR 5 & IE o AL RF 2 (5 iR LR
BN FA)EM S BR R AR

v Discomfort: f1I & & AR S b LVE VR M E B0 BT

SR A Mg

(81-85) Working on the C/D boundary

VoORFREFDE-REr AT, 84 00 2 B RE A
B 61 A R nss SR B TR E o P E
ARG e iR Y 0 F 2 s d (improvement) o f AR E 0 Hvk
Mg Flock o

V O BEFACHEL FRE? ACDHE S 2T el F Y
2> EFFR PR A P cho

v The pressure to perform is enacted through interventions...they involve a

predictable inventiveness and almost always focus on “strategic teaching”
and “strategic learning” with little attempt at “deep learning”. ...forms of
teaching and learning are firmly oriented to the requirement of
examination passing, that is, short-term knowledge and surface learning.
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<>

Information rather than understanding.

(85-87) Grids: ‘they can click on a child’

Vo migRl R TR TREE R M kRS 4 g o £
gAY

(87-88) Cost

Vi ERDOEFAN S KEFOEF AR His ER Al g A o

YRR ART(FLEVLH)

(89-90) Discomforts

v' Emotional cost

v Tensions between the interests of the school and the interests of the
students.

Vo O FIRBFCRKEFEERLYG O KFEZFEEIRELE > Rz FRA
¥+t good education 113 ¥ o

K3

(91) An infrastructure of ‘malicious minutiae’

Vo LR LR o bldrapp L HE 2 Y g1 o

VBT AT E B AR o A R AT M S B R ek
ELP AR RE AL R ARG R R

(92-96) Different strokes for different folks

v Imperative/disciplinary policies: standard agenda produces a primarily
passive policy subject. ...the problem of education here is defined by
policy as one of standards and the need to raise standards, represented in
quantitative outcomes and measures. ... performativity discourse.’
(against to ‘humanist discourse’)# & &_¢F $RFx { 3 7 —‘ﬁ » 7h IRk et
REBF > F R o@D el T2 P2z B - FRawiyg
¥ B € - 48 Product @ 2% production » 75 % — &1+ BB PG bR o

v' Exhortative/developmental policies: active policy subject. ...the problem
of education here is defined by policy discourse is that of learning.... As a
process and set of skills and dispositions...production

Vi EEROFERRY R AL Fapc Y 0 F AL L AT
e e ﬁ A

v' ”Extended professionality” within which teacher acquires skills from the
mediation between professional experience and educational theory.

(97) Enactment within a ‘logic of conformity’

v Schools are not of a piece, they are complexly structured and culturally
diverse. ...these diversities and distributions also produce spaces of
avoidance and creativity and different ways of being a teacher and doing
teaching—different possibilities of enactment.
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V KGR ETNg IR FERY A RhER K # (actors) ~ ~ &
(texts) 2 4~ (objects) » @ a5 = T ik P &3] #fF (7 6 mdellvery chain.

Chb. Policy into practice: doing behavior policy in schools
< (98-99) Introduction
vV O FLFREFG ﬁmv%m?ﬁgﬂ&ﬁ+kwﬁma$,*bif
ARl T R e S R B
v R aﬁza\»ilfﬁﬁ“ FE R REET R EEE F TR
WiTEH ore Ao
V AR EE B rEAHHR I AR IFAERRYDLERE (FEE
K2 P FLlkT o ffEFaRgF 2R 24575 il aEe
2 H o
< (99-101) Behaviour discourse: proliferating , revolving and reversing
VRS FIEEE S F AR 6 e RSO Y B A ST el
A LB
2RI LSERE T A ENE T SRR S5 R EEICE P
V FRAEDRGEFEREE REHNERE XEFHBE DT FH 4 o
Vi AR By vV ataniE i F@d TE > v f(safe and secure) | hE
¥ RB
< (101-110) Setting policy
v Behaviour for Learning f;;_fb - AT LR S ERE MM BT o
VAR EBEFRER ARl eEp tE R F R
B o {%}tmrv}g A ¥ B o
V O EBHERIZELFT R RFo AHE a8 H etk ok
Fh SRzl @ERELRL:AFEOY G-
Vo FRFERRGHE B R - R RN TRREY 0 T
T e A € R AE
Vo FEEFRF RN B O e 2 At B R W}tﬁﬁ r*f/B *7&%&3:%‘;&“
Hepiw =g > v RAAEH TR LM ERANBLGTE 0 bldep
FOEREARA A GE
< (111-115) “Doing” behavior policy: conflicts in pedagogy
V FERESERETRE R Wﬂ?vm'fi‘—f”ﬁlﬂ?miﬁ’a?l%{ﬂ}4
Tad s A FMALE AR BIF  TUE RPN DT LRET R PR
2R FEE2FROA(EF CBRAAI A FLHA)E RS

o

bl

vV OREIRI AT u@w,ﬁpgﬁmigﬁaﬁ ML EY s o
rip @ F SR EIARGY DI R FREKTEEF PR
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PRV AERFEEE AR SFEILF I 75 iﬁ‘ s L R oo
Behaviour for learning & &J2 7-8_control behavior or promote study? £
WHEEZEZ T v F2ZBT i AfFR A vaEﬁkgé o RERPEH
FT @5— °
V O XIEEIFACTEREIFFES
< (115-119) “Doing” behavior policy: proscriptive regimes

v 75 2 A0 a5 (field of interpretation) - # &8 7 i X e &
AFLZEHREIENERATRIAPE P B2 ERIE BT
frenip A 2 B AR IR G HipE MR AP IFR E & o

< (119-120) enacting d|3C|pI|ne. enacting “good” behavior
Vi FEIREFRIREEFCR 2 et 0 B A FenfE 4 BaemAia o %
Hag BEfra o -

v" Policy is always contested and changing(unstable)—always ‘becoming’.
Policy, in the area of behavior, in our schools always seemed to ne not
quite finished, or about to be changed. That was a complex interplay
between discourses and ground-level practices, conflicting choices and
pressures between the “political’ and the ‘technical’.

v' Behavior, is a policy site that is much mediated by time, place and by
diverse sets of policy actors with different professional backgrounds,
values and practical tactics.
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Ch 6 — Policy artefacts: Discourses, representations and translations (pp.
121-136)

1. Introduction (pp. 121-122)
© ARFTRWEERY  FRREAMFEAFFEF ABPEY ZTLF FooL
@ (substance of policy) » i% i — & zﬁfﬁf% F&EF R %éaés’vii FURE F 3%
PSR EF AT Ak c Bl 2L - B o BT FE
WAL it AT e prR e BiES A s A PE_'rmLﬂ B~ e PR IR S
Br AL RE T e P T RS LR AR Fl A § -
PEERY R EEENLE -

o TEHHT AR (e EiT)ML Y o B4 oS ]
Ba e SV E R A N AR S - fEIrE R o Bt B A
BRIWAES SR ARARET 0 - BAEREEOES o iR
FAEp c pImp e o

. Fi#,%al B mE o A5k 1 J i (artefacts)fod kL (materials) = 3 &
lf],ﬁ: W iEY - WL JATRM 1 E g Fp(tools and techniques of
governmentality) o

2. Discourses and discursive strategies (pp. 122-123)

. IF—*‘;}H D PR e TR EE o I AAL AT Pamr?mﬁr'ﬁ N A
B A RS Ed R AR THREFE S F 2 A re A i) iR
X FC R R uEAR 0 27 Tye | &4 ( ‘doing’school ) (B 4 f2: R oa B K
gk b L‘/TL L BRI ) o

* As Colebatch (2002) says, ‘policy involves the creation of order — that is, shared
understandings about how the various participants will act in particular
circumstances’. In schools, part of the ‘creation of order’ and thus,
governmentality, takes places around the manipulation of signs, signifiers and
policy symbols; through the production of cultural artefacts — handbooks,
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websites, parent newsletters, student diaries and teacher planners — as well as sets
of ‘activities’ such as the prize day, the open day, in-service education, staff
briefings, union meetings and similar events. (p. 122)
©OTRRHE A L AR N R RS LR T
Edrip TE X FIEE - AREF Y ’f’iﬁ- EAY R xR WA PR e
EREF R - dlfrre LR stk BB 5 2 BB i —
AP e REENFA pfrRFFE - 5 TER
%ﬁ&ﬂ~%ﬁﬂ‘E%%?‘ﬁlﬁﬂg‘lggﬁﬁﬁw%ﬁo
i’f—“F-]’ A Y FEMIS e TR F R R F D & R
& it 3¢ e it (artefacts) £2 & 8- (activities) » iz Hit ATk B WY ERF] Y
@—a‘ X2 EFRRITR L IE -
#it (discourse) :
c ERG omuEE- B ORBELFEE - BIBRENGELRF
ﬁ%ggﬁﬁ,gigg‘miﬁm%ﬁ,vﬁ%¢ﬁhlﬁﬁﬂj
A 14 #x(Foucault, 1986: 208-9) -
# kA3 4g (discursive formation) :
© it - TR B o Ak e ) T#i'i—?'—. T2 4 e B (Foucault,
1986: 49) -
o It AR 4o 84§ 2 (regularity) (Foucault, 1986: 38) -
R (policies) :
o iRJUELEL > T (policies) T MARAR B A K B A JE ek it
(dlscourses) v H AT 4 enf ii(representatlons) °
hade lad ECRuddhh AE0Ri # ¢ (policies as discursive formations / strategies) :
o MNERET SLAAEERDE S A F R B Mol TS
prh et & T ERHET Py oMt ing) TREE ) aud i e
SRR R 4 drdih Y o WL R T A 3 P (artefacts) Ak hP R
(carriersof discourse ) » # FH2 R » 7 K2 AP I T FeheRE P - I
K pednd g > 92 -
ARF? > KT RGBS N T E 3743k | (represented) g T2
(translated) - x:giha z-@g r1pEed o fEg® L1t 3@ *dp fL-
BE R BB R ) S B AR R % e
B F end Bt o

3. Questions of methodology — and methods (pp. 123-126)

Visual data generated:
» Hard policy texts: documents, booklets, handbooks, student planners,
lesson schemes etc.
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» Photographs of other visual artefacts that the school produce and deploy to
call attention to what has be done: posters, signs displayed around the
schools, etc.

* Attending 25 ‘events’ and ‘activities’ of various kinds: field notes

© BEREHTE Fhol o R RER F F AR ~ 4o & GCSE 3
P

Discursive effects of visual data

« B THMe 70 RE L ERETRMBER R AR T B
A fEr oa BB T2 RE  (more) @ Fhit 2 7 ALY IF

4 3% % (language)f-3 #(speech) o A P EZE G s Ly itar o

f:x® T2 v &, (more)  (Foucault, 1986: 49) -

o AR AWFATEFT LT KR E RN 0 L0 R
BRHACEARY A T H R TR AP ARER F o

o TFpt u?ﬁ PR AL FTH(L & ¢ 7 hard texts, soft texts such as
pages from the internet as well as in-school photographs) Cipk R RN R

P EREHH KR R (A AP RRAR > 4 A0 i) o

o At v A(lexts)F R E Y A 3 s BELAZL R oA A A ken
M4 4 B | (techniques of power) -

o PRGBS PR R e B LR R G B
ATk pe Ak ek i e IR (representativeness )2 E 7 {4 (truths)r ?

s B }‘-J’;fﬂ,f#w i eI@fE 5 LRI E T2 i iR~ B A A
bk’,fwx*”’fmﬁ o T Y ﬂi“f’;fﬂafp‘}ﬂmﬁ’* v 5 B X
ﬂpﬂ&aiﬁﬁﬁﬁﬁ4mﬁﬁ°

. - kAR enfizif e Re & § - f8 slipperiness (F # -

%MJ\‘ E ﬁ'ﬁ)m@ﬁi o B it AR Mie i F R AR
MR B vy XTI HB (@fkmi\%ﬁ'ﬁ 1) i O ¢
/T vom A KA ATk o Glder MY T I rran ) FIPRT F s
» RI|E A hEES B4 S KEFHEE L ml% B A R
A0 ,T*?é‘b% -y AN SN G r R 48 L SR
. r—‘ﬁmﬁ—}amg;rﬁgﬂ%“ L2y
(1) M»g2aximarc T M) BT 2 MRk anhid 4
(2) B H4$HE e K R 302 > (solutions) o
o drFoucault #7% > FHit A Her2 P At > HHiiEs D0 B

4o EREF S B Hit A __é_}i%’ﬂéé‘niii”ﬁ_ﬁ/i;Eﬂ%%**x%o
AT R cHuE s rE s T EF/E® ) (truths) - &

BATA DR IEA T LB H B e 5 2 4k A (Carabine, 2001
268) -
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4. Discursive productions of the ‘good student’ (B ** “4F X f7” rhit 2 %)
(pp. 126-130)
© THFPER D EAT A 2 R R B 2 A T
BB AT PR PRT G B A o
s BERKTY OHEAIIISNS ZARFEFNGES LF - 3G &
A R BB AT 0§ - R T e A -
e WHEASNIABAIR FAE RSP AR TR T RIS R
B ks blhe BRERAPLEY FRo MNP AL T HE
R kIR TR R EME R ARE Y Gk pEaLE B IR ~ F L b i
s A RGs 0 f A gl i GCSEs $ 3¢ 2@ L § A it
A7 HEFSHEN (5354 FEE4 0 Student of the Week) - (40 B])

¥

How to get an A* at GCSE

*  Believe in yourself and work with others who are aiming for an A*.
* Do extra reading and examples in your own time,

* Link arguments together to create a train of thoughr.

L ]

Refine your exam technique so you know exactly whar each question

in the exam requires.

* Make sure you understand the mark scheme for each paper so you
know how to get the top grades.

* Be willing and able to take risks with your work so you are striving to
produce something more original.

*  Know the key facts thoroughly and know how to select precisely what
facts are needed for each answer,

*  Learn how to translate skills and knowledge from one area of a subject

to another,

Your teacher will belp you with:

*  Mark schemes.

Techniques for each type of question.

Examples of what A* looks like.

Reading lists and extra materials.

More analytical work.

Feedback on your work giving you advice on how to get an A%,

Box 0.1 How to get an A% at GCSE
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STUDENT

OF THE WEEK

Figure 2. Student of the week.

2= ¥

BV R RE B TR ERS | ahitd o FRsa-
Az o THFHBRTRY PR CLRNFTIORE - MWF Y
FEFRERRY S ZEAARES E iR D 3 AR EE AT Y
befe . @ R A R R At A R RIE R B et s
e R E A

«  Atwood FHeia IR g 4 it el i GCSE ¥ 389 & > gt
ASRREE S Rt R B E s 2 R ARG X T “calls to
achievement”enZ. v > &3 017 - M T 738 | 2t 7 0 FFR
ﬁ%'ﬁ‘ﬁ DA - AT EER T RS A4 T REMEGEY 5 R
IWFERETF E R R ] F AR R - i F e o

5. Discursive productions of the ‘good school’ (M >+ “H# B8 & ahi 4 &) (pp.

130-133)

-?ﬁ%%rﬁJﬁUMm%Md)ﬁﬂﬁﬁﬁ%»@#ﬁﬁﬂﬁ?ﬁﬁ
(raising attainment)izfi i & HhEL QR F o F > a2 F I FRAFHEA &
E AP L R Y RSB RAR & THRELRBEENERIFLE
FhL g nEAEFRELY  RRE T FRERS S REE - £ -
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33@% o
. BEE 5 FeEH R PJ?’%ﬁ‘Jﬁ&ér”%ﬁﬁU?
B RRE %R B JULAY R

(normalising discourses ) » © ﬂﬂ 11}3’@ FERER 2o R 3’!—,}4::3‘; B
G N ABEE Y FIHE % | (making the grade ) =& i F
Foo B E R LT a\r grAdspikEFpiad g mHirstandards,

GCSE scores, league tables (= % # J$ {74%) -

« Btz FAF- AP T34 (solutionitis) (p. 130) R L B &
BAELEFRATERIFE  a s i- T FRh-ghrad
B P L Ao 1 Ta RS~ BRI H—F 5 B P L
Bried w iz THRBEE o T miEr ? (2§
A H PR REREA R ETAE R e~ UL B 0)

o Ft o B T BRa- BERFR Eq‘u{ TEERAEE B
F LT R o B PR 1T ol B R - HHE 4 R
coach and mentor » #% i booster classes » £ # % b R[S L P o Vb fR4F
o

s TEER TERLGTHEL YR
- ég*i_ikml%l B~ & 5B E%‘\ﬂtff-:@ﬂ"} A1 iE,T P\?’B??’f‘ A4~ aE

M T B R T hiTE s FFEER (4o F figure 6.3)

« t George Eliot #4&¢ » T ¥ 11 A NIFFEH AT TH 0 R
AL Sl BRI Sl L A
B Atwood F ¢ o7 EBFELERT|IE P E mnE L gy
WAL o iR S F P iRk ?%’

FRFH FR—KT B P S AN ;M S

FRAE L 6 A g S AL e Se kT L”W? ¥ oot iz 'ﬁ SRR

LR R REA A DS R T S e
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Policy artefacts 131

My Progress During Key Stage 3 - English

Key Stage 2 Level Key Stage 3 Target Lavel .

T T T S _— : ———— 3
: SN RN N — B . 7a
— - 7b
| . 1 " —— — TC
I | ~ I — — §a
T - . L &b
- T T T 6c
Ea - g -— T = e 53
sh S i — sh
5(‘- S . R S—— e e = sc
da : | i — da
4b 4b
dof—o>— e 4c
3a |
3b
3c
.

Y6 1 2 3 4 5 Yr7 1 2 3 4 5 Y81 2 3 4 5 Yo
—{Year7}—— «——vears}——> +——{Yearo]—>

Figure 6.3 Diary progress page

B L T i L R
EE R R ARAECL TN RAT U RS DA RGN o g 1 0F
REC TR LEERERSFE D e IR A TR R
ﬁ’i‘ At - Ao (295080 )17 & BRRE A7 B

Fas— Aefe® o AL R &ﬁ?ﬁ#

=t ‘m\\ |

6. Discursive productions of the ‘good teacher’ (B >+ “43 X (F” gk 4 &)
(pp. 133-135)
| R AR o MR A AN et 4
A o Bt o E IR GCSE thg B > 7R X s §dopt o i
Bty B RFOREREY CF R BECRYIRE
© BRI647 o AR - 5k TEERER RIS oD R L AR o
Campion e fF ik L 3 RPLEFSR AL 2 2 4
y @ﬁﬁ%¢%ﬁ¢&iﬁWﬁ’ﬁa@&%ﬁ%%%%%ﬁnﬁi
P& adm it F 2 8y aigal ~ Wi kS S5 aigdh o

7. Enacting policy — and the role of the artefactual (pp. 135-136)
e P ehEfFpE 4, ik EERE A R S RS R B
P9 B P SRAR S B W;ﬁaﬂf{nﬂ”a P oo BE LB R B P RE
/51 F;?(mmted)—i rﬁ:J 4+ % #& (do the good school ) ~ = % 4% X (727 & =
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Ball, S. J., Maguire, M. & Braun, A. (2012). How schools do policy: policy
enactments in secondary schools. London: Routledge. (pp.137-150)

Ch 7 — Towards a theory of enactment: ‘The value of hesitation and closer

interrogation of utterances of conventional wisdom’ (pp. 137-150)

1. Asynthesis of enactment

* In what we write we do not want to suggest that a recipe does exist and that, if
only it can be identified, then policy enactment will cease to present problem
for schools: quite the opposite. (p. 141)

o APATBoON FIARGT/ER- B (R E G E)RT R e M E e
FUT UGS RS FRECRAI LRI it&“éi\\- tleApE - (141 F)

e Attempt to produce a tentative model of enactment (p. 142)

*  Distinction between policy implementation and policy enactment (p. 142)

» Understanding this process depends on how policy is theorized

» Acomplex set of process of interpretation and translation, which are
contextually mediated and institutionally rendered (p. 142)

>  Policies call up policy actors — they produce policy subjects (p. 142)

* Different ‘types’ of policies will call up different forms of enactments and those
who work in schools will have different orientations towards some of these
possible ways of ‘doing’ school.
> T2bArgoanpt a\*ﬂ— ¥ > not all policies carry the same degree of

compulsion to act;
»  Policies work on different levels (p. 143)

*  Represent some of the material, interpretive and discursive dimensions of
policy enactment and the complexity of their inter-relations. (p. 143)
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Figure 7.1 Thinking about policy enacement
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2. Theorizing policy enactment
e FIRWEP oI FR RHEEwmL
(entity) » i Z
Schools are not of a piece (p. 144) -

EREFREEIE-BLEFRL

] '/z"J (thlnklng map) . T

- ﬁgﬁir‘wtg— ® R

*  Schools are also different places at different times of the year, or the day, or
parts of the term — more or less fraught or relaxed. (p. 145)

V O BRt- & ARSBER ARSI A ROEH & 5 A

B3R gt o (145 )

Iz

e Schools are organ organisations that are, in part at least, the product of their
context — staff profiles, intake and parental aspirations — as well as being
influenced by practical aspects such as the school accommodation, the building

and its immediate environment. (p. 145) & - B 3 %}kg#« U R A

RAR I+ ALE %
IR AN PNG G RPL

o EEFRET]EATF MK TR

T R BRI PR T S

— e Y
2R H Y FRR
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5. Things we did not do in this book (# % *241)
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N R &2 kg i E (affect and emotlonal ties) % ;"?-?-]‘}E‘;'&xi S i

FeR B F B et E e o TR, § M (D 147)

&gwﬁmmﬁ’w%ﬁ4ﬁﬁﬁgﬁ&%"*?‘?Fiﬁm’?”

ERLE LA L ! nrmﬂt/ﬁ R PERNE T g - gk

¥ )2 bind #-FF 5 % - A (p. 147)

Hiegw d@mye @y 2AKBERE- HIFEN G Bl4e narration 0

A R EFNL FEH T e B B %.‘r’?‘i.?é,ﬁﬂrl“ﬁé % |

—ZF PR gk BRI e I8 - § B aZEfRRE o (p. 147)

a8y 4 F e 3 gk < 2 (local policy documents produced in
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6. Next steps (p 148)

gﬂ;:ap;a:fu BE-EE S s S S T A ]
Fe~APEL o FHRELE

Avog 8- By MITROT R e STROMETER R X BHF - B
R S I S o

XORF R RRE P B § R RET Y e e e
BR G arR  BE PR AT 0 U T i%-}b&ﬁé] Bt L5 R 3
{45 eI2 f7 o

dom % 2 F ATt o pr AR K A S BRI E AL TR G (best
possible) # & jedk s ¢ o AWK H A L RT R IIF RANE R — A
FRIECFL CBAIOREETHE - FLREARE - FER
BB LB R ehmessy complexity s @ 7 KFK wAld ba T ;E » T2 245 (theory
from above) - =] £ - »k3= * — £ one-size-fits-all policies ,Tﬁééli%?é_i B 5t 5
W@ Eih- 2P e H e

A kK ¥ LR exceptions o ZEE Al B R 0 A K E %ﬁéﬁf%iﬁ AT
BREPMARBET R LA HE T FERY L6 E DT FRR - 640973
T ARE BT ® xr“fp SR Sy N RN L A AR
SRz i T 2as8a > BT Rewd AT r—.?-?Polluesare
themselves not of a piece, and the policy climate is constantly changing. (Ball,
Maguire & Braun, 2012: p. 149)

FAE D R R R B AN PR Bl EE DT
PR AR RE B SR R AT BB R DA
P FERRIUE ~ FUEAC P HER A &~ FUEAe @ i AR ILfF 7

THRE B PR AGHY FRLNE A | - B afEg d e
(refusal ) > et 2 {5 o L THF05 & P Fangyyy @ 2w~ 25
AR~ A 3~ (M) o Goffman #73) 0 T & & gE4? | (role distancing) -
- fEF R SR TR R RPE R B T BfRe 53] - B
freiit ¢ S IZAN o AR T RiB- 2 IF i%m}‘Pmﬁtszm ERRNET I/
PR > & F o K e 2 REF R FUE -

Schools are ‘not of a piece’ and that ‘they are made up of competing and

She
—

conflicting values, principles and desires’.
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